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PROJECT ABSTRACT 

Project Title:  Developing a Fully Supportive Learning Community for Hispanic and Other 

At-Risk Students at Glendale Community College 

 

One well-planned evidence-based Activity.  Glendale Community College will build on 

a solid foundation of accomplishments and evidence to implement a fully-integrated, coordinated 

strategy now recognized to have the most potential to improve access and success for at-risk 

community college students:  a comprehensive, full-service learning community (LC) model.  

The LC model to be developed through this Activity is tailored to meet the needs of GCC 

Hispanic students who are still not succeeding equitably at the college.  Each component of the 

GCC “Academy,” was selected on the basis of internal and national research now available about 

what strategies work best to address institutional weaknesses so that GCC may better meet the 

needs of its students.  The problem at GCC is clear:  although the improvements implemented so 

far have steadily improved overall student retention and persistence rates, there has been no 

significant improvement in the transfer and/or degree completion rates for Hispanic and other 

underprepared students.  These students are the least likely to succeed, which is inconsistent with 

GCC’s mission and goals.  The overarching objective of this Activity is to improve the academic 

success and degree completion of GCC’s Hispanic students. 

Rigorous evaluation plan with best practice experimental research design. One of the 

most important features of the GCC Academy model will be the evaluation plan.  Dr. Edward 

Karpp, Director of Research and Planning at GCC, designed the plan and will work closely with 

Dr. Durham, the project director, to implement it.   Modeled on the highly regarded 

Kingsborough College research design, the Activity evaluation will provide a thorough and valid 

assessment of GCC Academy impact on the academic progress and success of affected students; 

the evaluation results will provide solid evidence to inform GCC master planning. 
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1. COMPREHENSIVE DEVELOPMENT PLAN:   

 

Project Title:  Developing a Fully Supportive Learning Community for Hispanic and 

Other At-Risk Students at Glendale Community College 

 
Institutional Background:  Glendale College opened in 1927 and is one of the oldest 

community colleges in California.  Founded to serve well-defined communities nine miles north 

of Los Angeles, the college today is a reflection of its service area which extends into the greater 

Los Angeles area – one of the most diverse places in America.  Hispanics are the fastest growing 

segment of the service area population, and GCC has worked hard as a committed Hispanic-

serving institution to not only attract Hispanic students, but to help them succeed.   

Snapshot of Relevant GCC Student Characteristics* 

• Primarily foreign born, speaking over 100 different languages. 

• Fewer than 29% speak English as their native language. 

• Over 57% of GCC’s students are under 24 years of age, and an estimated 7,000 are low-
income by Title V standards. 

• Over 15,000 credit students now enroll each term (25% are Hispanic); in addition, many 
more Hispanic and other students enroll in GED, developmental and ESL programs that 
extend well below college level. 

• Hispanics are one of the largest groups of credit students (but no one group forms a 
majority); they are over represented in developmental education and pre-college programs. 

• Hispanic students fit the profile of GCC’s typical developmental student today: younger than 
the general population, minority, receiving need-based financial aid, first-generation and 
having a native language other than English.   

• Half of the college’s top 10 feeder high schools retain less than half of their 9 through 12
th 

grade students; the Hispanic population in the top feeder high schools is growing rapidly.  

• Over 70% of all GCC students begin college in developmental levels of English and ESL, 
and over 80% of all GCC students start in developmental levels of math (this is well above 
the national average for community colleges).   

• Only about 6 % of all GCC first-time college students are eligible for both transfer-level 
math and English upon admission to the college; many have not taken a math class after 10th 
grade and many avoided English writing classes in their senior year.  

* Note that extensive, current data about GCC students and faculty is available at the GCC 

website at http://www.glendale.cc.ca.us/community/commar.htm. 
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GCC Strengths, Weaknesses and Problems Related to Proposed Title V Activity:  

Glendale Community College is a vibrant, thriving community college, fully accredited and 

commended in its most recent (2004) accreditation report. 

Notable Commendations from the 2004 Accreditation Team Report* 

• A dedicated professional staff, competent faculty, engaged students, and a visionary Board of 
Trustees, committed to the college’s success. 

• A strong sense of pride among all college constituencies as well as genuine concern for 
student success. 

• An intense and sincere spirit in building the 2003-2009 Master Plan. 

• A strong leadership team, successful student services, quality educational programs, well 
maintained facilities, expanding technologies and an impressive building program that greatly 
enhances campus appeal and effectiveness in meeting student and community needs. 

• GCC students’ expressed appreciation for the educational quality they received. 

• Dedication and commitment to providing a quality learning environment and student support. 

*The accreditation report and other reports documenting GCC strengths available on GCC 

website: http://www.glendale.edu/accreditation.   

 
Academic Quality Strengths:  GCC’s strengths as a college are tied directly to the high 

quality of its academic programs and the faculty.  To maintain academic quality and broaden 

access, GCC has developed many programs to increase student access and success in response to 

changing student needs.   

GCC Programs to Broaden Access for Hispanic and Other Underrepresented Students 

Collaborative Partnerships for Outreach targeting Hispanic Community:  GCC has 
collaborative partnerships in the surrounding K-12 school districts of Burbank, Glendale, and 
Los Angeles, all of which have significant Hispanic and immigrant populations that are 
struggling to overcome economic and academic disadvantages. Of these partnerships, the most 
extensive is with GCC’s closest neighbor, Glendale Unified School District (GUSD). Several 
programs of the long-term and multifaceted partnership between GCC and GUSD have in recent 
years been strengthened.  One significant example of this Partnership is that information is now 
provided in Spanish to parent groups such as the Latinos Unidos Parents’ Organization. 

Early Readiness: GCC and K-12 English faculty are also working together to increase the 
number of students who enter Glendale Community College with college-level writing and math 
skills. GCC is addressing the need for seamless and successful transitions to college in yet 
another way through a number of 2+2+2 and Jump Start programs that allow students to begin 
their college study while still in high school (about 85% of participants enroll in GCC). 
GEAR UP and Step Up are yet other aspects of GCC’s early readiness programs that allow 
students to experience college. They begin providing students and their families with college 
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visits and with critical information about college as early as 7th grade. 

Student Ambassadors: Complementing other outreach and retention programs, a carefully 
selected group of diverse and multilingual GCC students serve as Student Ambassadors and play 
a vital role in preparing high school students for their first semester of college. Student 
Ambassadors conduct school visits and campus tours and staff college fairs and other special 
events. They help students make personal connections with the campus and its many employees, 
programs and services and walk high school students and their families through the entire 
process of matriculating in college, making sure they complete the five steps of matriculation: 
application, orientation, assessment, counseling, and course registration.  

Bridge Programs: EOP&S offers intensive summer orientation and counselors to help students 
adjust to the rigors of college.  Only the most low-income and at-risk students qualify for this 
California State program.  The Alliance for Minority Participation in Math and the Sciences 
(AMP), one of our most successful cohort programs, provides students with a five-week review 
of math concepts and intensive work in study skills and time management. The Summer 
Intensive Transfer Experience (SITE), offered in partnership with UCLA, offers students 6 days 
and 5 nights at UCLA, during which time these entering GCC freshmen prepare for transfer by 
preparing a semester-by-semester plan of classes they must take for transfer. 

GCC recognizes that student learning lies at the heart of academic quality and has made 

the development of academic support programs a high priority. GCC’s many strong programs are 

summarized in the following table: 

Programs at GCC to Improve Student Success and Academic Quality 

Learning Assistance:  The Learning Center offers free instructional help to all students who 
want to improve their learning skills. Services offered include the Writing Center, providing 
tutorial assistance to those who need help in improving their general writing skills or working on 
papers and projects; the Tutoring Center, providing students with free tutoring in all disciplines; 
and the Computer Assisted Instruction (CAI) Lab, which features software to help students 
practice their skills in reading, writing, mathematics and basic science.  The Math/Science 

Center provides drop-in tutoring, computer programs and videotapes, and student tutors and/or 
faculty members to answer questions and give explanations about math, physics, chemistry and 
astronomy courses. Computer programs are available for student use and offer one-to-one 
learning processes that reinforce key course topics, show solution methods, or allow students to 
review material from previous courses.  The Supplemental Instruction Program, the largest in 
the state with over 75 classes participating, offers collaborative learning workshops for 
participating classes. These workshops focus on critical thinking and problem solving exercises 
centered on the course material. They are scheduled outside of class time and led by trained 
student leaders and allow students to ask questions/discuss ideas in a collaborative environment. 
SI has been shown to be effective in raising students’ grades.  The Service Learning Center sets 
up internships and service opportunities for students in the community that are a proven means 
of fostering career or degree aspirations and goal setting. Service learning is also a proven 
strategy for sustaining campus-community partnerships.   
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GCC developmental education faculty has responded to significant demographic changes 

with a strong curriculum and innovation to improve learning for more diverse students.  Many 

other GCC faculty have also experimented with new models of instructional delivery and support 

services that have been found to have potential to improve learning.   

Noteworthy GCC Innovations to Improve Student Success 

Significantly Improved Developmental Education: GCC has a full developmental English and 
parallel ESL curriculum, supported with computer-assisted instruction, computer labs and a 
writing center.  A sequence of four developmental courses in writing and in reading assist 
students in acquiring the skills they need for college success. A parallel course sequence of five 
ESL courses in speaking, reading, and writing, similarly leads to Freshman Writing and Speech 
101. Similarly, the developmental math program promotes success by offering a multilevel 
course sequence into which students are carefully placed by assessment testing and through 
which they progress toward college-level proficiency by passing common finals at each level.  

Cohort Programs:  GCC has experimented with a variety of cohort programs and learning 
communities in order to respond to the needs of its diverse student body and move them toward 
college completion and transfer.  One example is the Freshman Seminar: a student development 
course partnered with an English class. In these seminars, students develop strong 
communication skills and effective study strategies as well as develop their own plan for 
personal, academic and career success. Students focus on making choices, especially those about 
setting and meeting personal, academic and career goals.  

Institutional Management Strengths.  Stable leadership for more than 20 years from 

President Dr. John Davitt continues to be a major reason why GCC has made student access and 

outreach to marginalized populations central to its mission and development goals.  Despite state 

budget crises, GCC has qualitative and quantitative evidence of recent progress in improving 

outcomes for underprepared students.  GCC achievements attest to a well-planned, well-

managed institution, which is committed to student success.  

GCC Evidence of Improved Outcomes 

• The number of students who enroll after application has increased 38% (less than half of 
applicants enrolled before improved outreach/early readiness). 

• The average time to degree completion has decreased a full year (from over 6 to 5 years). 

• The percentage of students on probation after their first semester has decreased by 10%. 

• The number of students applying for transfer and being accepted continues to rise each year, 
with acceptances to UCLA more than doubling in the past three years alone.  Transfers to 
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California State University Northridge are also up 20% in the last two years, in part due to a 
partnership project between GCC and CSUN. 

• Over 90% of GCC “scholars” (in a special cohort program) who apply to a UC are accepted 
for transfer.  Scholars are given priority consideration for transfer to top four-year universities 
and the college’s transfer alliance program with UCLA offers students joint research, and 
scholarly and social opportunities with UCLA faculty and students. 

• Students who participate in the Freshman Seminar learning communities have significantly 
higher retention rates, complete significantly more units, and get significantly better grades 
than non-participating matched cohorts.   

• Retention and success is significantly higher and incidence of academic or progress probation 
is significantly lower for students who complete the five steps of GCC’s matriculation 
program than for those who fail to assess, attend orientation, or meet with a counselor. 

• GEAR UP students have shown progress in their SAT scores in each of the last four years for 
which results are available (1999-2002). 77% of GEAR UP parents indicated they understood 
that with financial aid they can afford to send their children through college, and 72% expect 
their children to achieve either a 4-year or professional degree. 

• As a result of many special programs to support students taking math courses, student success 
in math at GCC (55.80%) is higher than the statewide average (52.68%). 

• In developmental education classes where new web-based methods (E-mersion) and other 
improvements have been implemented, students succeed at a significantly higher rate. 

One of GCC’s most significant management strengths is institutional planning and 

research.  GCC has a detailed Master Plan (available on GCC website) that is focused on 

improving student success with specific goals and objectives to address weaknesses in college 

programs and services.  The current GCC Master Plan goals are closely related and led directly 

to planning this Title V application.  The Master Plan was developed through an extensive, 

fully participatory planning process that included all stakeholders.   

Fiscal Stability Strengths.  California community colleges are severely under-funded, 

and GCC has had to adjust to a stringent, fluctuating operating budget. GCC has built a relatively 

large endowment, has been fiscally conservative, and closely links budgeting to long-range 

strategic planning.  The GCC Foundation is one of the most successful among California 

community colleges and has the largest student scholarship program in the state. GCC has 

succeeded in many initiatives to build facilities and fund innovations through grants and other 

external support. 
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Problem Analysis.  GCC has benefited from consistent leadership and is fiscally stable 

now, but the future clearly holds many more challenges.  GCC is one of 109 colleges in 

California’s community college system, the largest not only in the U.S., but in the world.  

Serving 2.5 million students annually, California’s community colleges, including GCC, are 

mandated to have multiple and diverse missions that include degrees, certificates, transfer, 

continuing education, remedial and English language education, and programs for students still 

in high school; and they are also the state’s largest provider of workforce and adult education.   

Center for Student Success: Environmental Scan: A Summary of Fiscal Issues Facing 

California Community Colleges (CCC)* Relevant to GCC Strategic Planning 

There is great disparity in the funding of public higher education in California. Over the past 30 
years, funding per FTES grew 4% for community colleges. Growth for the UC over the same 
time period was 23% and 24% for CSU.  

A look at equality of funding across different systems and states reveals that California 
Community Colleges (CCC) are drastically under-funded, with future trends downward. 

Community colleges will be challenged to serve the growing numbers of traditionally 
underrepresented minority students, most of who are considered to be underprepared. 

Basic skills students traditionally require high levels of student support services and are the most 
expensive students to educate and serve; these students will increase in CCCs. 

A second “Tidal Wave” of students will be arriving at California public institutions of higher 
education. Over a ten-year period through 2013, the Department of Finance projects that there 
will be over 600,000 additional students seeking public higher education in California. Almost 
80% are projected to be community college students.  

National studies show that socioeconomic status (SES), which is a composite variable built from 
family income, parents’ highest level of education, and prestige rating of parents’ occupations, 
significantly predicts college attendance patterns. The GCC service area SES indicates continued 
growth in GCC’s enrollment and demand for Developmental Education. 

For the most part, the primary potential transfer pool is that of traditional-age students.  

National studies show that for older beginning students (those starting out at age 24 or older) 
over 60% first enter community colleges. These students are more likely to think of themselves 
as employees rather than students. Over half of the older students have children and are far less 
likely to transfer anywhere than those who start in community colleges before they are 21.  

*As part of the Statewide Strategic Planning Process, the Center for Student Success (CSS), the 

research and evaluation organization for California Community Colleges (CCC) developed a 

series of reports that outline both internal and external trends shaping their future. CSS was 

established to enable researchers, practitioners and policy-makers to identify strategies and 

exemplary practices that promote the success of California community college students.   
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 The lack of resources and preparation in the K-12 level in California indicated in CSS 

Environmental Scans have serious implications for community colleges like GCC that have been 

hit already by a tidal wave of underprepared high school students. 

Summary of Relevant K-12 Assumptions by CSS* 

Per-capita expenditures per pupil for public K-12 education in California have been consistently 
below national average. Resources available for K-12 suffer accordingly.  

K-12 enrollments continue to demonstrate a wide spectrum of diversity. Over two-thirds of 
students are nonwhite, with Latinos comprising the largest group statewide (46%). In Los 
Angeles County, over 60% are Latino.  More than 25% (and climbing) of students are English 
learners. Additionally, about 47% of public school children come from low-income families. 

California schools rank near the bottom in performance on nationally standardized tests, and 
recent publicity has highlighted concerns for differential outcomes among racial/ethnic groups, 
as well as for students attending inner city vs. suburban schools. Although statewide graduation 
rates have improved slightly in recent years, California still ranks 38th nationally. 

Strategic opportunities exist for improved collaboration between community colleges and K-12 
partners, to the mutual advantage of both systems. Improved communication of college-level 
expectations and early outreach to parents and students are necessary. 

Though the number of new high school graduates of Latino descent is expected to grow 
dramatically, a large proportion of these students will not enter California community colleges 
unless interventions are implemented to encourage higher going-to-college rates. In 2010, 
Latinos are projected to represent approximately 42% of total high school graduates, but only 
30% of community college enrollments, even though they will represent almost 80% of the 
increase in high school graduates. 

* Source: CSS Environmental Scan (see previous table for more source info) 

Long established as a capable, experienced open-access community college recognized 

for academic excellence, GCC has been a committed Hispanic-serving institution since 1999 and 

has aggressively worked to attract and retain Hispanic students.  The percentage of Hispanic 

GCC students, over 25%, exceeds the percentage of Hispanics in the service area.  Like other 

HSIs, GCC has found that meeting the needs of these students to close the achievement gap 

is particularly challenging.  There is extensive research identifying the barriers Hispanic 

students must overcome.  Almost all GCC students face these barriers. But GCC is severely 

under-funded and most students, including Hispanics, need extensive assistance to succeed. 

Through well-thought-out development, GCC intends and has potential to be among those few 
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successful Hispanic-serving colleges that close the achievement gap, but additional resources are 

needed to help GCC strengthen its capabilities.    

The problem for Hispanic students begins early in their enrollment.  For example, the 

success rate for Hispanic students in the first semester is 15% below other students.  And success 

indicators for GCC’s Hispanic students are consistently lower compared to the general credit 

student population when researched longitudinally. Of students entering fall 2001: 

Longitudinal Study of Achievement Gap between Hispanic and Other Students 

By 2005: All Students Hispanic Students Achievement Gap 

Overall Course Success  70% 61% 9.0% 

Transfer Ready* 14.1% 5.6% 8.5% 

Passed transfer-level Math 18.2% 8.6% 9.6% 

Complete Degree/certificate  8.7% 4.3% 4.4% 

Completed 30 or more units 40.2% 26.8% 13.4% 

*Transfer Ready = completing at least 56 transferable units with a GPA of 2.0 or higher, 
including both transfer English and transfer math. 

Following the evidence to find the root of the problem.  GCC student characteristics 

are consistent with statewide research, which documents the formidable challenge facing 

California community colleges.  Math continues to be a major obstacle for GCC’s Hispanic 

students: GCC’s overall math success rate (55.8%) is above the state average (52.7%) – but GCC 

Hispanic students struggle significantly more (47.25%). GCC basic skills math success rate for 

Hispanic students is only 56.9% compared to non-Hispanic Whites (68.9%). The GCC 

success rate gap is even greater (nearly 14%) in non-basic skills math courses where the 

Hispanic success rate is only 45.6% compared to non-Hispanic Whites at 59.6%.  (Based on 

Spring 2005, Chancellor’s Office DataMart.) GCC research indicates that the college’s difficulty 

in closing the achievement gap is causally related to the degree of underpreparedness of students 

together with their other at-risk characteristics.  



Glendale Community College, CA 

  9 

State Basic Skills Picture*  

Mirrored and Exacerbated at GCC, According to Institutional Research 

The statewide course success rate in basic skills (60%) is about 10% lower than that of other 
courses. The success rate gap between basic skills and other courses is greater for Hispanics.  

Students who begin their community college education in basic skills are less likely to progress 
through the sequence of courses required to achieve transfer level status in math and English, 
with the likelihood of successful outcomes declining as the levels below transfer increase. 
Students who begin the basic skills math sequence in arithmetic have a 10% probability of 
attempting transfer level mathematics, while students who begin the basic skills English 
sequence in reading fundamentals have a 25% probability of attempting transfer level English. 

Empirical evidence suggests that those who begin at the lowest levels of basic skills are unlikely 
to achieve a degree or transfer to a university. Both the demographic characteristics of those 
students and the demographic changes in the fastest growing areas of the state suggest that this 
problem will grow in the near future unless there is effective intervention. 

* These data are also from CSS Environmental Scan documents 

Internal data and analysis clearly indicate that GCC is not doing enough to help 

Hispanic students, who are typically more underprepared than the state and national average.  

The biggest reason is lack of funds for coordinated development, not lack of will or mission.  

GCC has weaknesses impeding its effectiveness as an HSI that must be addressed.  These 

include: inadequate integration of all the strategies and programs designed to address 

identified needs of Hispanic and other at-risk GCC students (the majority); inability to 

consistently offer the most effective programs and services to the neediest students; and the 

inability to provide release time for professional student services staff and instructors to 

collaborate meaningfully in order to permanently remove institutional barriers to student 

success. Too many of GCC’s programs and innovations exist in silos, i.e., independently and 

without integration into master planning, as is often the case in front line colleges trying to 

respond to a rapidly changing, growing service area. Special programs (often categorically 

funded) operate in too much isolation, only affect a relatively small percentage of students and 

require more definitive research to provide sufficient evidence of effectiveness to recommend 

expansion.    
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The most logical solution for GCC.  What can be done to enable more GCC students to 

succeed given this dire picture and the difficulty so far in closing the achievement gap?  During 

the last few decades, many colleges and universities have started or expanded learning 

communities as a method to deliver curricula to students and forge closer bonds between 

students, among students and faculty, and between students and the institution. The learning 

community (LC) “movement” has grown in large part because of the leadership and advocacy of 

the Washington Center for Undergraduate Education at Evergreen State College. Founded in 

1985, the Washington Center expanded its support for learning communities nationally after 

1996 with support from the Fund for the Improvement of Postsecondary Education (FIPSE) and 

the Pew Charitable Trusts.  Alongside the increasingly widespread use of learning communities 

by colleges and universities, literature on their effectiveness is emerging that had a significant 

impact on planning this project.   

Evidence That Learning Communities are the Best Strategy to Improve Outcomes 

For Hispanic and Other Similarly At-risk Students* 

Strong Theoretical Foundation.  Learning Communities were developed originally to test 
Vincent Tinto’s seminal theories about what works to retain students.  For Tinto, the learning 

community model of academic and social integration represents an ideal structure to 

increase student success in college.  From an institutional perspective, Tinto’s theory presents 
the possibility that a college can change its educational environment in order to retain more 
students.  The question for colleges, then, is how to increase students’ sense of social and 
intellectual integration with the institution.  

First choice strategy for Hispanic-serving colleges.  A national, multiyear initiative 
“Achieving the Dream: Community Colleges Count” (sponsored by Lumina Foundation for 
Education and affiliated with many respected community college organizations and think tanks) 
has also generated enthusiasm for learning communities. MDRC is the evaluation partner for this 
initiative, which focuses on improving student outcomes, such as course completion rates, 
persistence, and graduation. Eligibility for Achieving the Dream is limited to community 
colleges in selected states with minority enrollment at least 33% or low-income enrollment of at 
least 50%. The first cohort of Achieving the Dream colleges was identified in May 2004. Of 

these 27 colleges, 13 identified learning communities as an intervention strategy that could 

potentially improve student success the most. 

The most solid evidence of effectiveness.  The most rigorous research on the effect of learning 
communities on student outcomes comes from the MDRC Opening Doors demonstration.  At 
Kingsborough Community College, at-risk underprepared students assigned to a learning 
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community had significantly greater success and retention rates than a control group of students 
with comparable characteristics.  More comprehensive research was conducted by the National 
Learning Communities Dissemination Project that involved 19 institutions, including 7 
community colleges. Common lessons from all participating sites: participation in learning 
communities resulted in the same or better grades of cohort students than for those in respective 
stand-alone course comparison groups; students who participated in learning communities - 
especially at community colleges - had significantly higher rates of retention than their 
respective stand-alone counterparts; and student survey data indicated that the learning 
community experience was better than what they had experienced in stand-alone courses. 

“Invaluable in faculty development.”  Faculty also speak positively and enthusiastically about 
teaching in learning communities, primarily because it transforms the teaching experience from a 
typically isolated and individualistic one into a collaborative and empowering one. One seminal 
study on learning communities put it this way: “Learning communities provide faculty members 
with new perspective on their discipline and a new window on pedagogy through which they can 
directly observe how other skillful teachers think and act. The modeling, mentoring, and learning 
inherent in this situation are invaluable in faculty development.” 

*Source: Learning Communities and Student Success in Postsecondary Education: A 

Background Paper.  Price, Derek V.  MDRC, December 2005.   

 
GCC Learning Community Experience.  Like most colleges, GCC has tried learning 

communities.  Evaluation has been sporadic, and most LC attempts have been tied to categorical 

funding.  They served specific target populations following terms of the funding agency and 

were unaffordable when the funding ended.  Until recently there has simply been insufficient 

evidence from institutional or national research to support the institutional changes necessary to 

offer LCs to the majority of GCC’s students.  National research now indicates clearly that 

learning communities can greatly impact student success and that the most effective LCs result 

from extensive planning and systematic experimentation.  LCs are not quick fixes, but they can 

be extremely effective if the development results from a process heavily weighted toward 

faculty and staff development and cross-functional integration 

“At first glance, the task of mounting and operating a learning community program may seem 

relatively straightforward – mainly a matter of logistics and scheduling.  The reality is far more 

complex.  In order to run effectively, learning communities must overcome resistance to change 

and must gain cooperation from disparate parts of an institution that may have little experience 

working together.  As in any large organization, promoting change and collaboration in a 

community college is no small feat.”  

Source: Bloom & Sommo, MDRC Opening Doors: Building Learning Communities, p.37 
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GCC faces many of the same challenges that colleges with the most exemplary LCs faced 

in starting effective learning communities with a limited budget.  GCC’s small scale efforts, 

however, lacked the transformational elements that are now known to characterize more 

effective and systematic approaches. Effective LCs are much more than just classes offered in a 

cluster; they are complex program structures that require cross-discipline and cross-functional 

cooperation that runs against the traditional grain in most community colleges.   

There is strong support at GCC for the focus on learning communities as the next 

step for institution-wide development to better serve Hispanic students. The Executive 

Council has fully endorsed the plan for this project, and learning communities have many 

champions in the college. However, as in all complex institutions, changing entrenched practices 

and breaking down traditional territories/roles in addressing student needs will require significant 

effort. Research on the most effective LC models has found that the development process 

itself is the key to transformational change, and this will be the focus of Year One activity.     

Summary of Problem/Solution Analysis:  

How LC Development Will Address Identified GCC Weaknesses 

Problem/Weakness Solution Through LC Development  

Many GCC students, particularly Hispanic and 
other low-income underprepared students, are 
not succeeding equitably because the college 
has not adequately responded to the extent of 
their underpreparedness and special needs; this 
problem will become more difficult to solve in 
the near future as the Hispanic population and 
student underpreparedness increase. (This 
problem is well documented in GCC internal 
research as well as supported by extensive 
national research on Hispanic education issues 
and related State CSS research.) Hiring more 
and more staff is not a sustainable solution. 

There is substantial evidence that learning 
communities are the most effective approach to 
improve learning for GCC students, but the 
model used must have specific features now 
identified through LC research to be keys to 
effectiveness. The GCC Academy model will 
have all these features and additional ones 
selected based on internal data/analysis to 
determine best target population and the 
specific needs of these students.  (See 
Implementation Strategy Rationale narrative 
for supportive information/data.) 
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Summary of Problem/Solution Analysis:  

How LC Development Will Address Identified GCC Weaknesses 

Problem/Weakness Solution Through LC Development  

GCC completion and success rates in basic 
skills courses (the gateway courses for 
Hispanic students at GCC) have not improved 
enough and are inequitable.   

The GCC Academy will have a core of two 
basic skills courses (math and English) --the 
most needed by GCC students. Instruction in 
these courses will be significantly improved 
using e-learning methodology and innovations. 

Students enrolling directly from feeder high 
schools are increasingly underprepared and 
expected to be majority Hispanic in near 
future. The GCC service area is way ahead in 
these trends and feeder high schools have 
growing numbers of Hispanic students who are 
NOT on course to college success. (This 
problem is also well documented in 
GCC/State/national research.) 

The GCC Academy will include an outreach 
and bridge component that specifically 
addresses identified student needs.  GCC has 
put significant effort and commitment into 
building connections to feeder K-12 systems.  
This component will build on these efforts and 
the college’s experience with effective bridge 
programs for special populations (short term 
and categorically funded in most cases). 

Efforts to address needs of underprepared, 
diverse student have been too piecemeal and 
sporadic, and have not produced enough 
evidence of effectiveness to justify continued 
funding; moreover, national evidence and best 
practice research has only recently been 
available to guide efforts to close the 
achievement gap for Hispanic students. 

Developing GCC Academy will be a focused 
effort to bring together and integrate fully all 
the best approaches for GCC students based on 
evidence so far and to assess impact via 
stringent evaluation.  Evidence from evaluation 
of the Academy, as it develops and when it is 
fully developed, will be analyzed and used in 
GCC strategic planning and decision making 
for continuous improvement. 

GCC has implemented an expensive SIS 
software system but does not have the modules 
and capabilities most needed to track and 
monitor student progress toward degree 
completion.  National research indicates 
Hispanic students need the advantages of 
accessible, efficient monitoring and 
intervention systems to keep them on track. 

New degree audit and ed planning modules 
will be purchased and adapted to provide a new 
capacity for effective degree audit and early 
alert for students at risk.  This capacity will be 
utilized in the Academy development and 
testing process.  Students will have access to 
maintain their own progress toward a degree.  
Staff will be able to intervene when needed. 

GCC student services are known to be 
effective when students use them (GCC 
Research Office Matriculation Study), but 
students most needy of services use services 
the least.  Some services, those that engage 
students in learning and give them career 
guidance, have been found to be more 
important than general socialization strategies; 
GCC needs to improve student engagement in 
college areas now known to most affect their 
success and degree completion. 

Student services found to be most effective at 
GCC will be integrated fully into the Academy 
to provide targeted students a fully supportive 
learning community over two years.  Student 
services professionals will teach the Student 
Development Course that will be part of every 
course cluster.  They will work with other 
instructors to develop common learning 
outcomes, integrate curriculum and develop 
student engagement strategies. 
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CDP Goals.  The following CDP Goals were identified after thorough analysis of GCC’s 

strengths and weaknesses related to its academic quality, institutional management and fiscal 

stability, and the significant problems to be addressed through the Title V project. The CDP 

planning process resulted from the hard work of representatives from all major college 

constituencies, including administration, instruction, student advocates, and community input.   

The Title V Project (which was presented to and approved by the Executive Council) results 

from a highly collaborative and focused development process, and many of the planning team 

members will continue their commitment as activity leaders and are identified/described in the 

Implementation Strategy Rationale section. 

GCC Goals as They Relate to the Problem Analysis/Proposed Project 

Related GCC Development Goals to 

Improve Student Outcomes 

Relationship to Problem Analysis and 

Proposed Project 

1. Academic Programs: 

a. To intensify efforts to provide academic 
and other support that is more effective in 
further improving student outcomes. 

b. To develop a new model for effective 
instruction/support services delivery that is 
specifically designed and targeted to 
specific GCC student cohorts that are not 
succeeding relative to other GCC students. 

GCC has evidence of progress but insufficient 
achievement in providing equitable access to a 
college degree.  Analysis of how best to use 
Title V funds led to review of the best 
available and affordable models with a track 
record of effectiveness.  Learning communities 
clearly stand out as the approach with the most 
potential to improve outcomes for the target 
population of the project. 

2.  Institutional Management: 

a. To strengthen the culture of evidence 
focused on improving institutional 
effectiveness related to inequity in student 
outcomes. 

b. To promote more cross-functional 
cooperation in responding to evidence 
indicating the need for institutional change 
resulting from environmental and 
demographic changes. 

GCC cannot provide a LC experience for all 
students without much stronger evidence that 
the substantial investment involved will make 
a real difference.  It was decided that rigorous 
evaluation would therefore be an important 
part of the project.  National research indicates 
that LCs cost about $1,000 more per student.  
Although the GCC Academy is planned to be 
much less expensive, the project will 
emphasize the need to gather solid evidence 
and promote a culture of evidence. 
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3.  Fiscal Stability: 

a. To improve operating efficiency and 
reduce costs through more evidence-based 
decision making. 

b. To improve retention and degree 
completion, particularly of students who 
are expected to enroll in larger numbers, 
in order to:  
• be prepared for performance-based 
   funding  
• maintain community/State/private 

          funding support for the GCC mission 
and goals 

           

It is readily apparent that GCC can only afford 
the most effective programs, services and 
instruction methods that are responsive in 
particular to the needs of Hispanic and other 
students not now succeeding at GCC. 
A revolving door is too expensive in many 
ways for open access colleges like GCC.  
National research has provided evidence of this 
high cost: students who drop out lose the most 
because of the well-documented cost to them 
in lifetime earnings; colleges are also 
significantly weakened when it is evident they 
are not fulfilling their mission of access to 
college degrees. (Adelman, Swail; Pew 
Institute Hispanic research) 

 
CDP Objectives. The measurable objectives to guide GCC development are essentially 

the summative outcomes established by the college for the five-year Title V project. As specified 

in the Activity objectives later in this narrative, incremental improvements are expected each 

grant year. 

Relationship of Comprehensive Development Plan Objectives to CDP Goals 

CDP Objectives  

(with Related CDP Goals) 

How the Project Will Achieve Objectives/Cited 

Goals 

1. To improve graduation rates and 
progress toward degree completion of 
all GCC students, particularly those who 
are now least likely to succeed even 
when they make a full-time commitment 
to college. (related to CDP Goals 1,2,3) 

The decision to develop a LC model specifically 
addressing GCC student needs was based on 
extensive internal/external evidence that this 
strategy has the most potential to improve 
outcomes for Hispanic and other low-income 
students. 

2. To attract and improve the readiness for 
degree completion of high school 
students in the main feeder high schools, 
targeting students most needy of college 
degree access/success. (related to CDP 

Goals 1,3)  

Evidence at GCC/national research indicates need 
to work on high school readiness/college 
awareness before enrollment in college in order 
for students to stay on course. Outreach will be 
continuous through all phases of development as 
discussed in implementation plan. 

3. To increase the number of students who 
are provided access to innovative GCC 
programs and services that are known to 
be effective in helping them succeed. 
   (related to CDP Goals 1,3) 

MDRC and other respected national research 
found that providing quality services and special 
programs is not enough. Services and programs 
must be fully integrated and proactive as well as 
effective.  The Academy will follow best practice 
in integrating most needed services. 
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4. To increase the number of students who 
achieve the core competencies of critical 
thinking, information competency and 
self-efficacy, particularly those students 
who enroll least prepared. 
   (related to CDP Goals 1,3) 

The project will integrate development of core 
competencies, in process at GCC, into the 
Academy model.  GCC faculty are also in the 
process of developing student learning outcomes 
(SLOs); SLOs will be developed for all Academy 
courses. 

5. To increase the number of GCC 
instructors and counselors and who are 
engaged in cross-functional teamwork to 
improve learning outcomes for diverse 
underprepared students. 
   (related to CDP Goals 1,2,3) 

The project will put less emphasis on trying to do 
quick fixes or add special programs or 
infrastructure.  Instead it will focus on building 
and encouraging cross-functioning to remove 
barriers to student success through the Academy 
development process. 

6. To increase the quality and quantity of 
student outcome information from 
systematic evaluation of innovations and 
programs that is available for 
institutional planning, management and 
evaluation.  (related to CDP Goals 1-3) 

Evaluation of the project is planned to support 
development of an inclusive culture of evidence 
and provide credible evidence to inform planning 
long term.  A feedback loop between the project 
outcomes and GCC master planning is clearly 
established in the project evaluation plan. 

How Recent Research on Hispanic Issues Informed CDP 

Pew Hispanic Center Research: The Pew Foundation has funded extensive relevant research 
(Fry 2002, 2003), which provided strong evidence to support the need for learning community 
programs for Hispanic Students. 

Oritz, Anna M. Addressing the Unique Needs of Latino American Students.  New Directions for 
Student Services. (2004): This reports on research that involved many Latino students in 
assessing their perceptions of needs and how colleges could help them.  Students often reported 
lack of academic support and effective pedagogy, and the need for a community of peers. 

Rand Policy:  GOAL: To Double the Rate of Hispanics Earning a Bachelor’s Degree (2001):  
This Rand report makes recommendations for doubling the rate of Hispanics earning a 
bachelor’s degree, including the need for early awareness and a supportive learning community 
that begins as early as possible and continues to degree completion.   

The Hispanic Association of College and Universities (HACU):  Collaborative Report with 
ETS: Education = Success: Empowering Hispanic youth and Adult (1999): The report found that 
the economic future of Hispanic Americans depends on their educational attainment and closing 
the gap in college attendance and success.  HSIs must close this gap.  

ASHE Higher Education Report: Swail, Watson, Redd, Keneth E, and Perna, Laura W.  
Retaining Minority Students in Higher Education:  A Framework for Success (2003).  This study 
found that Hispanics are similar to other minorities (underprepared, low income, first generation 
status, lack of family support/models of educational attainment) but have special needs.   

Institutionalization Plan.  The GCC development project proposed in this application is 

planned with sustainability as a key consideration.  As a California community college faced 

with major demographic change and fiscal challenges, GCC obviously cannot afford to add a lot 

of new staff or new programs that increase operating costs. Once development is completed and 
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the Academy structure is approved through GCC’s standard curriculum committee approval 

process, the additional operating costs to run the Academy (i.e., as compared to the generally 

available programs and services) will be minimal and justified by increased revenue through 

improved retention and successful outcomes.   

Institutionalization Plan Overview 

Practices/Improvements through Project Methods and Resources for Sustainability 

Program   

Develop GCC Academy, following best 
practice models/GCC evidence and data to 
include all the features that are most responsive 
to GCC student needs, and that use GCC 
strengths to full advantage and have the most 
potential according to research evidence. 

The development process is planned to develop 
the capabilities of GCC’s committed 
instructors and student service practitioners; it 
builds on strengths of the college and pulls 
together the best of what is most likely to 
prove effective with the target population. 

Integrate most effective programs, services, 
methods at GCC into Academy model tailored 
to needs of GCC’s underprepared students with 
potential to succeed, thus ensuring that these 
services are used and make a difference in 
student outcomes. 

National research indicates that integrated 
services are more effective with the target 
population and are much less costly and 
sustainable than other approaches.  GCC will 
use the most cost-effective methods, which are 
affordable within operating budget.   

Test the Academy carefully to learn what 
components are most effective at GCC to 
improve student outcomes in order to 
plan/allocate available resources to best 
advantage.  GCC cannot afford not to help the 
growing population of Hispanic and other 
disadvantaged students to succeed in college.  
Programs and services cannot be sustained 
unless they are clearly effective for the 
students who need the help the most. 

Evaluation for this project has a much more 
robust experimental design in order to provide 
evidence not only about whether outcomes for 
Academy students are improved but also to 
identify exactly which features contribute the 
most to the improved outcomes. Rigorous 
evaluation and results will be key in decision-
making process regarding institutionalization. 
 
 

Personnel.  

Communities of Practice. Involve as many 
GCC practitioners/leaders as possible in 
development using the Knowledge 
Management Community of Practice (CoP) 
methodology.  Knowledge management (KM) 
is a much-researched concept, primarily in 
business management rather than education.  
KM is now being applied to education with 
evidence of effectiveness. 

CoPs have been found to be highly cost 
effective and constructive strategies to develop 
staff capabilities and a culture of collaboration 
and cross functioning while generating creative 
action and information/resource sharing to 
address issues of common concern. Cost-
benefit analysis has found that change through 
CoPs is more sustainable (Knowledge 

Networks: Innovations through Communities 

of Practice, Hildreth and Kimble, 2002). 
Therefore, using CoPs is a deliberate 
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institutionalization strategy that makes hiring a 
lot of expensive, new staff unnecessary. 

New Developmental Positions. A cohort 
tracker, instructional designer and web 
developer will be hired with grant funds to 
support initial development activities.  

These positions will be unnecessary at the 
conclusion of the Academy development and 
testing phase. Minor Web maintenance costs 
will be institutionalized after grant period and 
responsibility absorbed by the IT Department. 

Equipment and Supplies  

Much needed Educational Planning Module 
and Degree Audit will be purchased for 
Student Information System.  

One-time costs for initial purchase. Minor 
maintenance costs will be institutionalized and 
responsibility absorbed by IT Department. 

 Five-Year Plan.  Planning informed by internal and external research on the gap in 

Hispanic student achievement.  GCC planning for this project was focused on how to better serve 

Hispanic students who are currently not succeeding equitably in college. 

Five-Year Plan to Improve Services to Hispanics and Other Low-Income Students 

 

CDP Objectives 

How Achieving Objectives Addresses GCC 

Obstacles to Hispanic Student Success 

1. To improve graduation rates and progress 
toward graduation of GCC students who 
are now least likely to succeed. 

Hispanic students are clearly among the 
students at GCC who most need improved 
outcomes and greater degree opportunity. 

2. To attract and improve the readiness for 
degree completion of high school students 
in the main feeder high schools, targeting 
students most needy of college degree 
access/success. 

Hispanic students attend the feeder high 
schools that have the lowest levels of 
attainment/highest dropout rate; they are least 
likely to take college preparation courses. 

3. To increase the number of students who are 
provided access to innovative GCC 
programs and services that are known to be 
effective in helping them succeed. 

Hispanic students are among the GCC students 
least likely to use services unless they are 
much more accessible and more closely 
interrelated with their coursework.  

4. To increase the number of students who 
achieve the core competencies of critical 
thinking, information competency and self-
efficacy, as well as other basic skills.  

Hispanic students need a supportive learning 
environment and also a competency-based 
instructional program; they need help to 
establish clear personal, college/career goals. 

5. To increase the number of GCC instructors 
and counselors and who are engaged in 
cross-functional teamwork to improve 
student learning outcomes. 

Hispanic students are among those most 
affected by the silos that have developed in 
most colleges trying to add new programs 
quickly but ending up with a complex maze.  

6. To increase the quality and quantity of 
student outcome information available for 
institutional planning, management and 
evaluation. 

Hispanic student enrollment is expected to 
increase but resources will decline. GCC must 
learn what works to address their needs cost-
effectively and produce equitable outcomes. 
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2. ACTIVITY OBJECTIVES: 

 

The Activity objectives were developed to measure incremental progress over the five-

year grant period toward the summative objectives established for the project.  The five-year 

objectives for GCC (identified on pg. 15-16 in the CDP) are closely related to the college’s 

problems (summarized on p. 12-13 in the CDP) and the CDP goals (identified on p. 14-15) to 

solve these problems.  The interrelationship of GCC problems, goals and objectives is described 

and charted in the CDP narrative. 

Annual Activity Objectives and Performance Measures 

Year One - By September 30, 2007: 

• Measures of student engagement will show improvement between the beginning and the end 
of the Year 1 summer bridge pilot. 

• At least 75% of students will be satisfied or highly satisfied with the summer bridge pilot. 
• At least 80% of involved faculty will be satisfied or highly satisfied with the summer bridge 

pilot. 
• At least 90% of the learning outcomes established for training in Year 1 will be achieved. 
 

Year Two - By September 30, 2008: 

• Measures of student engagement will show improvement between the beginning and the end 
of the Year 2 Bridge. 

• Measures of student engagement will show improvement between the end of the Year 2 
Bridge and the end of spring. 

• At least 80% of students will be satisfied or highly satisfied with the bridge. 
• At least 85% of involved faculty will be satisfied or highly satisfied with the bridge. 
• Measures of increased collaboration and cross-functional teamwork will show improvement 

over Year 1 baseline. 
• At least 90% of the learning outcomes established for training in Year 2 will be achieved. 
• Academy students’ Fall-to-Spring retention will be at least 10 percentage points higher than 

retention of comparison group students. 
• Academy students will score significantly higher on measures of critical thinking, 

information competency, and self-efficacy than comparison group students. 
• Enrollment rates for target high schools will increase from the Year 1 baseline. 
 

Year Three- By September 30, 2009: 

• Measures of student engagement will show improvement between the beginning and the end 
of the Year 3 Bridge. 

• At least 80% of students will be satisfied or highly satisfied with the bridge. 
• At least 85% of involved faculty will be satisfied or highly satisfied with the bridge. 
• Measures of increased collaboration and cross-functional teamwork will show improvement 
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over Year 2 baseline. 
• At least 90% of the learning outcomes established for training in Year 3 will be achieved. 
• Academy students’ Fall-to-Spring retention will be at least 10 percentage points higher than 

retention of comparison group students. 
• Measures of student engagement will show improvement between the end of the Year 3 

Bridge and the end of spring. 
• Academy students will score significantly higher on measures of critical thinking, 

information competency, and self-efficacy than comparison group students. 
• Enrollment rates for target high schools will increase from Year 2 to Year 3. 
• Student success measures between Year 2 and Year 3 academies will be compared to assess 

the effectiveness of the added institutional integration components (affecting content of 
Academy in Year 4). 

• Progress to Transfer Ready status of Academy students will be significantly higher than the 
graduation rate of students in the non-academy comparison group. 

• Transfer rate, transfer preparedness rate, and transfer ready rate of Year 2 Academy students 
will be higher than the corresponding measures for students in the non-academy comparison 
group. 

• Time to completion of Year 2 Academy students will be higher than that of the non-academy 
comparison group 

• Number of transferable course completions of Year 2 Academy students will be higher than 
that of the non-academy comparison group. 

 

Year Four - By September 30, 2010: 

• Measures of student engagement will show improvement between the beginning and the end 
of the Year 4 Bridge. 

• At least 80% of students will be satisfied or highly satisfied with the bridge. 
• At least 85% of involved faculty will be satisfied or highly satisfied with the bridge. 
• Measures of increased collaboration and cross-functional teamwork will show improvement 

over Year 3 baseline. 
• At least 90% of the learning outcomes established for training in Year 4 will be achieved. 
• Academy students’ Fall-to-Spring retention will be at least 10 percentage points higher than 

retention of comparison group students. 
• Measures of student engagement will show improvement between the end of the Year 4 

Bridge and the end of spring. 
• Academy students will score significantly higher on measures of critical thinking, 

information competency, and self-efficacy than comparison group students. 
• Enrollment rates for target high schools will increase from Year 3 to Year 4. 
• Student success measures between Year 2, 3, and 4 academies will be compared to assess the 

effectiveness of the added institutional integration components (affecting content of 
Academy in Year 5). 

• Graduation rate of Year 3 Academy students will be significantly higher than the graduation 
rate of students in the non-academy comparison group. 

• Transfer rate, transfer preparedness rate, and transfer ready rate of Years 2 and 3 Academy 
students will be higher than the corresponding measures for students in the non-academy 
comparison group. 

• Time to completion of Year 2 and 3 Academy students will be higher than that of the non-
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academy comparison group. 
• Number of transferable course completions of Year 2 and 3 Academy students will be higher 

than that of the non-academy comparison group. 
 

Year Five - By September 30, 2011: 

• Measures of student engagement will show improvement between the beginning and the end 
of the Year 5 Bridge. 

• At least 80% of students will be satisfied or highly satisfied with the bridge. 
• At least 85% of involved faculty will be satisfied or highly satisfied with the bridge. 
• Measures of increased collaboration and cross-functional teamwork will show improvement 

over Year 4 baseline. 
• At least 90% of the learning outcomes established for training in Year 5 will be achieved. 
• Academy students’ Fall-to-Spring retention will be at least 10 percentage points higher than 

retention of comparison group students. 
• Measures of student engagement will show improvement between the end of the Year 5 

Bridge and the end of spring. 
• Academy students will score significantly higher on measures of critical thinking, 

information competency, and self-efficacy than comparison group students. 
• Enrollment rates for target high schools will increase from Year 4 to Year 5. 
• Graduation rate of Year 2, 3, and 4 Academy students will be higher than the graduation rate 

of students in the non-academy comparison group. 
• Transfer rate, transfer preparedness rate, and transfer ready rate of Year 2, 3, and 4 Academy 

students will be higher than the corresponding measures for students in the non-academy 
comparison group. 

• Time to completion of Year 2, 3, and 4 Academy students will be higher than that of the non-
academy comparison group. 

• Number of transferable course completions of Year 2, 3, and 4 Academy students will be 
higher than that of the non-academy comparison group. 

 

 
3. IMPLEMENTATION STRATEGY AND TIMETABLE IN CHART FORM: 

 

GCC’s internal evidence points to “learning communities” (LC) as the most logical 

strategy for improving the outcomes for its student population, which is highly diverse and 

overwhelmingly underprepared. GCC will focus on developing and testing a learning community 

model (the “GCC Academy”) customized to address the institutional weaknesses identified in the 

CDP with action planned to build on GCC’s particular strengths. 

The LC approach has more evidence to support it than any other program widely 

practiced for the express purpose of improving student outcomes. The implementation plan 
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is based on GCC experience and reflects the strong evidence from national projects designed to 

evaluate the impact of learning communities on student outcomes, particularly on  the type of 

students who are now the least likely to succeed at GCC. The GCC Academy model will have all 

the features that distinguish exemplary learning communities in national research, 

particularly research at community colleges like GCC with similar problems and missions.   

Summary of Research Identifying the Distinguishing Characteristics of LCs 

Barbara Oertel’s research study (2001) identified the “essential characteristics of effective 
learning communities.” Oertel asked 17 experienced LC practitioners and/or researchers 
throughout the country to generate an initial list of 79 characteristics of learning communities 
that reported evidence of impact on student outcomes. She then used a Delphi process to pare 
these down to five main characteristics of all learning communities: 1) the curricula are 
integrated and interdisciplinary, cutting across departmental lines and divisions; 2) there is a high 
level of faculty collaboration and participation in all facets of the learning community program; 
3) learning is collaborative and active; 4) there are ongoing assessments and communication 
about student learning outcomes and program results; and 5) the learning community program 
fits within the institution’s mission, structures, processes, culture, and climate. 

*Source: Taylor, K., Learning Community Research and Assessment: What We Know Now, 
National Learning Communities Project Monograph Series, The Evergreen State College, 
Olympia, WA (2003).   

 

One Comprehensive Strategy with All the Essential Ingredients for Success.  The LC 

model developed by GCC (the “GCC Academy”) will also include carefully selected custom 

features based on GCC’s experience in addition to all the basic characteristics of a “learning 

community” that have been found so far to be factors in their effectiveness. The integral staff 

development process (which is the focus of all Year 1 activities) is designed to engage GCC’s 

capable faculty and staff in working together to break down the barriers across functions, to 

improve practices and systems in every way possible, as well as to develop, implement and 

continually improve the first year experience for students not now achieving their potential. 

Evidence-based Features of Academy Development Added  

to Improve Outcomes for GCC Hispanic and Other At-risk Students 

A higher degree of integration of all features than is typical in LCs.  Research on the 
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effectiveness of LCs by MDRC (cited in the CDP) found that “integration” is a key feature in the 
effectiveness of clustered academic courses and student engagement/development/orientation 
courses and services that are provided to students in LCs.  Lack of adequate integration was 
identified by the GCC project planning team as a significant weakness underlying previous 
approaches to learning communities at GCC. 

Emphasis on more effective teaching methodology in all courses in LC model.  Student 
learning outcomes will be developed for all Academy courses (SLOs that reflect the 
interrelatedness of these courses) in ways consistent with the “Governing Principles for Student 
Learning Outcomes Implementation at GCC,” approved by the 2004 Senate Task Force on 

Student Learning Outcomes on July 13, 2004. The developmental math and English courses (two 
Academy “core” courses) will be the focus of faculty development to implement more effective 
e-learning as an integral part of LC development.   

A broad range of sensible and sustainable incentives with potential to engage students, 

selected based on GCC evidence and CCSSE findings/recommendations.  Incentives GCC 
will use to get students to participate in the Academy project: guaranteed transfer (if students 
follow the educational plan outlined during the freshman year); guaranteed enrollment in the 
cohort's classes; and a guaranteed schedule for the entire freshman year (for example, 1:00 - 5:00 
p.m.), so students can count on having the morning and/or evening free for work; extra support 
(counseling, tutoring); career assessment battery (which students must usually pay for); paid 
work (in the student's sophomore year -- e.g., internship or on-campus job); and continued access 
to academic support and Academy counselor in sophomore year.   

Integration of GCC’s own best practices into GCC’s customized Academy model.  GCC has 
well established student services described in the CDP, including extensive learning assistance. 
The most effective of these services will be provided to Academy students as an integral part of 
the program. New pedagogy, which shows promise in increasing effectiveness of basic skills 
instruction, will also be applied to Academy core courses. GCC has a strong Student 
Development course (that will be part of the Academy four course cluster) that helps students 
establish an educational goal and plan, understand transfer/degree requirements, and develop 
good study skills. 

More emphasis on improving student engagement. GCC’s Academy will also include best 
practice, evidence-based engagement strategies that are more appropriate and effective for target 
population and sustainable with limited resources (e.g., student ambassadors.)  Getting students 
to commit to a program with extra hours of class work would not seem to be an easy sell. 
However, the college’s experience has been that the targeted students are eager to overcome their 
academic limitations. By granting priority/guaranteed enrollment and offering other appropriate 
incentives GCC has found that students will be attracted to the program.   

More emphasis on fundamentals. The target population for the GCC Academy model will need 
basic skills by definition, so the model will include basic skills math and English plus student 
development taught by counselors and an additional transfer level course (e.g. ES 101: Latin 

American Cultural Experience, ES 102: Latinos in the U.S., ES 110: Contemporary Ethnic 

Women, ES 120: Mexican American Studies, ES 121: Racial and Ethnic Minorities in the U.S.) 

Intensive learning assistance in math and English. Students will receive academic support in 
their English and math courses. This will be accomplished by assigning an extra hour to each of 
the math and English classes through the Writing Center or Math-Science Center using 
Supplemental Instruction methods. SI leaders (peer tutors) will be made available. 

Financial aid assistance.  Although many of our low-income minority students are eligible for 
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financial aid and the many services it provides, they fail to complete the necessary paperwork in 
a timely fashion. The Academy will address this issue directly and on two fronts. The financial 
aid issue will be addressed during a mandatory orientation to the program to be scheduled in the 
summer before each cohort’s fall entry into the college. The college’s Financial Aid office will 
conduct the workshop. In addition, the integration of Student Development into the Academy 
will encourage students to take advantage of the services available through financial aid and 
complete the necessary paperwork to be eligible for these services. 

The planned target population for the GCC Academy project is first time GCC students 

who will be full-time (12 credits) in their first semester and who place below college-level in 

basic skills (into English 120 or equivalent level of ESL and either Math 141 or 101).  Research 

and analysis completed by the GCC Office of Research and Planning were used to determine this 

target group as the most appropriate for this project.  Most are expected to enroll just out of high 

school (consistent with enrollment trends). 

Research on Target Population for the Academy Project 

The following statistics describe the group of students who would have been eligible for the 
Academy from Fall 2001, tracked through Fall 2005. 
• Potential Academy students are more likely to be Hispanic than the general credit student 

population. 30%* of the target group is Hispanic, compared to 25% of total enrollment. 
• The persistence rate of the target group to the next fall semester was 68%. The persistence of 

Hispanic students in the target group was only 60%. 
• Tracked across five years, only 25% of the target group passed transfer-level Math (as 

compared to 38% pass rate for White non-Hispanic students.) Only 23% of the Hispanic 
students in the target group passed transfer-level Math. 

• Only 21% of the target group reached transfer ready status. Hispanics were 20% less likely to 
achieve transfer ready status than the average for all students. 

• Only 7% of the target group completed an associate degree; 2% completed a certificate.  

*Target group statistics are based on full-time status. If expanded to students taking 7-11 credits 
(who would likely have been full-time if classes were available), 38% would be Hispanic. 

Rationale for Distinctive GCC features.  The most significant model for the GCC 

Academy is the Learning Community Model of Kingsborough Community College.  It has a 

significant impact on planning and selection of features for the GCC Academy.  

Comparison of Kingsborough LC Model and GCC Academy Model  

Targeted Population: 



Glendale Community College, CA 

 

  25 

First-time, first-semester freshmen who attend 
school full time, during the day, most of who 
failed one or more of the reading, writing and 
math skills tests that all incoming CUNY 
students are required to take. 

First-time GCC students who are academically 
underprepared for college (i.e., those who enter 
GCC unprepared for college-level work in 
English and math) and who are willing to make 
a full-time college commitment.  

Distinctive Methodology: 

•     First major community college study on 
learning communities to do true random 
assignment, experimental design 
evaluation.  Students who qualified for 
program were asked if they wished to 
participate.  Of those who agreed to 
participate in program, students were 
randomly assigned to either the control 
group (receiving no special treatment other 
than what college already offers) or into the 
treated group.   

• 3 Linked Classes: English (usually at the 
remedial level); a one-credit freshmen 
orientation class; and one class in another 
subject – sometimes math. 

• Block Scheduled; students take classes 
together for first semester only 

• Enhanced Tutoring: tutor assigned to each 
cohort learning community and attends 
both the English and subject-matter courses  

• $20 transit card as reward for applying to 
participate;  book vouchers 

• Similar to Kingsborough, in that there will 
be random assignment to either a control 
group or the academy. Improved design 
over Kingsborough’s, in that GCC will test 
the effectiveness of academic integration 
alone versus academic + institutional 
integration. An analysis of the outcomes of 
the more costly institutional integration 
aspects will show whether those elements 
should be sustained or discontinued. 

Academic Integration Components: 
• Outreach by ambassadors, beginning in 

high school 
• Pre-college bridge program for those high 

school students who need an extra boost to 
be ready to join the cohort Academy.  

• 4 Linked classes: English, math, student 
development, and social science 

• Blocked scheduled: students take classes 
together for entire first year 

• E-learning pedagogy 
• Guaranteed enrollment and schedule. 
• Enhanced tutoring and counseling 
Institutional Integration Components: 
• Dedicated space on campus for academy 

participants 
• Campus jobs / internships 
• Activities to enhance social engagement 

(clubs for majors, social activities, field 
trips to universities, etc.) 

 

Integration and increased collaboration across functions is a theme through all the 

planned features of the Academy.  National research has found that there are vastly different 

levels of integration in curriculum and support services.  The higher the level of integration, the 

more likely the LC will be effective to improve learning and academic success.     
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GCC Collaboration for Increased Integration and Effectiveness 

Curricular Integration Activities Collaboration Planned for GCC Academy 

Common instructional goals and pedagogical 
approaches within linked courses; 
active learning; cooperative/collaborative 
learning; student self-assessment; classroom 
assessment techniques; interdisciplinary and 
cross-functional discussion to plan 
implementation but not structured. 

Collaborative planning to use best practice 
approaches plus establish student learning 
outcomes and integrate core competencies; 
collaborative effort to reach out to students in 
difficulty; collaborative effort to significantly 
improve pedagogy for diverse learners; 
structured continuous collaboration. 

Some common themes and topics in course 
clusters; some relationship of courses to 
learning support and student activities; 
orientation/counseling course included. 

Full coordination and integration of curriculum 
with appropriate guidance, services and 
monitoring of student outcomes/interventions 
until goal completion; collaboration for 
continuous improvement. 

Co-curricular activities planned without 
instructors’ involvement: Pot-lucks, socials, 
field trips, conference away from campus, on-
campus plays or exhibits. 

Collaborative planning of student activities and 
events with more emphasis on institutional 
integration including dedicated space, 
internships/career connections/service learning. 

SOURCE: Price,  Derek, Learning Communities and Student Success in Postsecondary 

Education,  MDRC, December 2005 

E-learning. E-learning is critically needed for GCC students to access online content to 

supplement and in some cases replace classes.  Traditional textbooks are becoming more 

expensive every year, and even though they are updated frequently, may not always contain the 

latest developments in their field.  Multimedia presentations, chatrooms, and the use of search 

engines to quickly locate content offer many advantages, including dollar savings, increased 

instructional efficiency, greater accessibility to resources, and enhanced learning opportunities in 

a format that is known to engage Hispanic and at-risk students. According to extensive research 

by Educause, the Flashlight Project and the Lumina Foundation, technology can make instruction 

more interactive, more engaging, build community, and provide supplemental advising and 

learning support. But typically faculty and staff need extensive training and resources over 

an extended period of time for the e-learning paradigm to have the transformative value. 
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E-learning at GCC (E-mersion). GCC has begun to experiment with e-learning, but 

progress is limited due to lack of resources.  For example, the Math Department hopes to 

purchase and train faculty to use two comprehensive software packages, "MyMathLab" (from 

Prentice Hall Pearson) and "Thomson Now" (from Thoms Brooks Cole), as tools for enhancing 

and individualizing student learning by integrating e-learning with classroom instruction.  

Further, developmental education faculty in Math and English are experimenting with a 

potentially very effective approach to student learning called “full E-mersion.”   Further, 

[continue with next sentence, as written: "developmental education faculty...] This suite of web-

based materials and active-learning pedagogies, which they have continued to refine over the 

past three years, empowers students as both developing writers and students and uses tools and 

practices that increase student responsibility, motivation, self-management, interdependence, 

self-awareness, and emotional intelligence.   

Reasons to Integrate GCC e-Learning Innovation Into Academy Development 

• Early findings indicate student success rates are significantly higher in developmental English 
and math courses when the E-mersion method is utilized as compared to courses that use more 
conventional lecture-based teaching practices.   

• Although the only comprehensive and coherent implementation with evaluation of this web-
based/On Course model has been in Math 191 courses, results have shown significantly greater 
student achievement than other models. 

• E-mersion methods derive from Skip Downing’s “On Course” active-learning pedagogies, 
which empower students as they develop soft skills critical to student success, including 
responsibility, motivation, self-management, interdependence, self-awareness, and emotional 
intelligence.  Thus the approach augments students’ active involvement in the learning process 
while fortifying their basic skill sets as developing writers and students.  Web-based materials 
and the students’ own writing become the text for class.  There is considerable research 
gathered internally from many colleges that On Course is a highly effective methodology (see 
http://www.oncourseworkshop.com/Data.htm for more information) 

 Even with all the energy and some grant funds behind the experimentation with E-

mersion and early evidence of effectiveness, it has been difficult to build momentum to apply 

these e-learning methods more widely in GCC curriculum because funds are so limited.  
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Implementation of the Academy model will integrate GCC’s own experience with e-learning 

through its E-mersion methods into the pedagogy of the core Academy courses. 

  Strategies to engage Academy students and bond them to the college.   Extensive 

research has indicated that student engagement in college is vital and the degree of engagement 

is a reliable predictor of student success.  This evidence has led many colleges, including GCC, 

to try to provide students with social activities, clubs and trips.  Newer evidence from national 

research indicates that “engagement in college” for Hispanic and other first generation, low-

income students is more related to the pedagogy used and the quality and responsiveness of 

services. Hispanic students in particular need a learning community of students like themselves 

and peer models as well as institutional support to guide them each step of the way.  Academy 

students will continue to be provided with peer group activities, dedicated space, on campus job 

opportunity as well as social events while they are at GCC. 

How CCSSE informed GCC Planning/Decision-making to Close Gap in Student 

Access/Outcomes 

What is CCSSE? 

Community College Survey of Student Engagement (CCSSE) was established in 2001 as a 
project of the Community College Leadership Program at The University of Texas. CCSSE 
works in partnership with NSSE, a survey that focuses on four-year colleges and universities, 
and is supported by major grants from the most highly respected organizations in higher 
education research to provide information on student engagement as a key indicator of learning. 

Why does CCSSE matter? 

Because of the seminal student retention work of Tinto and others, there was a recognized need 
for a student “engagement” measurement tool specifically designed for community colleges. 
CCSSE was launched with the intention of producing new information about community college 
quality and performance that would provide value to institutions in their efforts to improve 
student learning and retention.  The most recent 2005 CCSSE report gives a voice to those 

underprepared community college students who have to overcome the greatest odds to 

complete their education.  The results are enlightening and strengthen earlier finding about the 
importance of active learning methods for these students, particularly in basic skills instruction.  
CCSSE research has consistently shown that the more actively engaged students are — with 
college faculty and staff, with other students, and with the subject matter they study — the more 
likely they are to learn and to stay in college until they achieve their academic goals (Kuh, 
Pascarella, Tinto). Student engagement, therefore, is a valuable yardstick for assessing whether, 
and to what extent, an institution’s educational practices are likely to produce successful results 
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— more students across all groups learning at higher levels and achieving their academic goals.  

How will the GCC Academy project utilize CCSSEE? 

GCC will participate in CCSSE as an integral part of the Title V Academy development, both to 
establish engagement benchmarks for the college and as a formative evaluation tool.  The 
inescapable conclusion from the 2005 CCSSE data that focused on students like those at GCC is 
that where there are differences in engagement levels between students, the community college 
students who are typical at GCC (and the target population for this project) generally are more 
engaged than their peers in trying very hard to succeed.  CCSSE results provided insight to 
planners into what engagement strategies to include and provide good reason for optimism that 
an effective academic-focused and learning-centered academy can help even the most 
underprepared GCC students to succeed in college without providing many expensive 
cultural/social activities.    

 
Early awareness/ readiness strategies.  GCC is working with K-12 on its own and as 

part of partnerships with other agencies and organizations to address the clear need to better 

prepare students for college before they enroll.  Environmental scan information in the CDP 

provides extensive rationale for this work, and GCC has had significant measurable success in 

outreach and early bridge programs (documented in CDP).  In order for the Academy to have a 

significant impact on outcomes, an intensive pre-college program is essential to assist students as 

they make the critical transition into college.  The Bridge Community of Practice will be tasked 

with developing this program, which will include components of GCC’s most effective pre-

college programs so far, adapted and improved to be even more effective and sustainable as an 

integral part of the Academy.  The bridge program will prepare students for college 

requirements, begin the bonding process, give them an early start with college assessment, as 

well as provide an extended orientation. 

GCC will also include in the summer bridge model the use of “ambassadors” - peer 

mentors for potential Academy students, who will help recruit Academy participants 

encouraging and informing them of opportunity/requirements.  This has proven at GCC to be a 

cost-effective way to help underrepresented students, but GCC resources have been too limited 
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to develop a strong ambassador source network and training program.  Both will be developed as 

an integral part of Academy development.   

Integrating into the Academy model other GCC innovations/practices that show 

promise.  GCC has a well-developed supplemental instruction (SI) program (SI is a well 

researched method to improve tutoring by focusing on high risk courses using well-trained SI 

leaders who work closely with instructors to offer collaborative learning workshops related to 

specific assignments and requirements).  SI methods will be used to provide closely interrelated 

learning assistance to Academy students in their course clusters.  GCC also has had success with 

basic skills mentors, and this experience will be applied to assist Academy students. 

Communities of Practice (CoP) as a Tool for Transformational Change.  Teamwork 

is essential to generate energy for institutional change, according to seminal Lumina Foundation 

research cited in the CDP.  The “Achieving the Dream: Community Colleges Count” project has 

found that communities of practice can generate energy for change, as practitioners in different 

programs, departments and areas reinforce one another’s commitment and work together to 

complete project tasks. When a group of people shares responsibility for leading a change 

process, their multiple perspectives enrich the mix of ideas, and better solutions emerge. 

CoPs were selected as a strategy for this project because they have been found to be very 

effective as a way to sustain continued development. Key members of the CoPs – all of whom 

were involved directly in the CDP/Title V Project planning process – will have critical 

implementation roles. A Community of Practice is defined for this purpose as a group of 

professionals with a common vision, goals and objectives which engage together to share 

knowledge, experiences and resources, to solve problems, learn and invent together, doing real 

work valued by all. All of the affected practitioners at GCC will continuously work together to 
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focus on achieving outcomes with varying roles/time commitments as needed to achieve 

objectives.  CoPs are discussed extensively in Knowledge Management (KM) theory; 

applications of KM to education have been identified and studied by the Institute for the Study of 

Knowledge Management (ISKME). 

Identified Leadership for Communities of Practice (overlapping membership by design) 

Implementation Role Qualifications 

Steve White, Vice President, 
oversight role in selecting all CoP 
members each year, working closely 
with Dr. Durham to integrate project 
into GCC operations and structures. 

Has served as Vice President since 2002, but his career 
at the college includes over 20 years of service as 
Economics Professor, Division Chair of Social 
Sciences, President of the College Guild (faculty 
union), and Dir. of the Faculty/Staff Computer Center.  

 Jewel D’Aloia Price, Dean of Student 
Services (SS), oversight role for SS 
and leadership role in Academy CoP 
throughout the grant period; also 
provides leadership for bridge CoP. 

Coordinates Academic Counseling, Student 
Employment, the Transfer Center, Career Center, 
International Student Program, and Adult Re-Entry 
Program. Dr. Price has been in counseling since 1974, 
and is a Board Member of the Association of California 
Community College Administrators. 

Scot L. Spicer, Associate Dean of 
Instructional and Institutional 
Services, will have a key leadership 
role all grant activities throughout the 
grant period. 

 In his 21 years at the college, Mr. Spicer has served as 
Director of Institutional Research and as an Adjunct 
Sociology faculty member prior to his current position 
since 1997. He has also served as Director of a SSS 
TRIO grant other special projects. 

Jeanette Stirdivant, Division Chair of 
College Services, will also participate, 
representing student services area, on 
the Academy CoP and as needed on 
the bridge CoP. 

 Has served in counseling since 1978, with stints in the 
Career Center, Testing and Assessment, the Center for 
Students with Disabilities. She was elected division 
chair in 2000. Ms. Stirdivant currently serves on the 
Student Affairs and Academic Affairs Committees, has 
been on the Academic Senate, and was the college’s 
Exceptional Service Award winner in 2004.  

Kevin Meza, Counselor, will 
participate in the Academy CoP all 
five years coordinating counselors; 
Mr. Meza will also be teaching the 
Academy student development course. 

Has been counseling at Glendale College since 2000.  
Mr. Meza also serves as the counseling coordinator for 
the Title V Student Development program and is the 
OLHE (Organization of Latinos for Higher Education) 
club advisor.  

Michael Ritterbrown, Division Chair 
of English, will be a leader all five 
years representing his division and 
working with an interdisciplinary team 
of other developmental education 
faculty to develop Academy strategies 

Has taught English at the college since 1998. He has 
served on the Academic Senate, Developmental 
English Committee, and as English Division liaison for 
a previous TRIO Student Support Services grant, and 
did curriculum re-design under the college’s recent 
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involving their division. Title V Grant. 

Peter Stathis, Division Chair of Math, 
will be a leader all five years 
representing his division and working 
with an Academy interdisciplinary 
team of other developmental education 
faculty to develop Academy strategies 
involving their division. 

Joined the college’s faculty in 1984. He has been the 
campus’ Program Review Director, Scholars Director, 
and coordinator of a NSF grant.  He has been involved 
in SI and other strategies to improve learning.  Mr. 
Stathis serves on the Matriculation, Student Services, 
and Academic Affairs Committees.  He has been 
involved in significant GCC research projects to 
improve student outcomes including supplemental 
instruction, web-based e-learning in math. 

Roger Bowerman, Division Chair of 
Social Sciences, will participate in the 
Academy development process 
because the first course cluster planned 
will include a Social Science course. 

Has been at the college as a member of the History 
faculty since 1989. He has served on the Academic 
Senate, Student Services, Matriculation, and Academic 
Affairs Committees, and led Study Abroad programs.  

Linda Winters, Associate Dean, 
Library and Learning Resources, will 
provide leadership in integrating 
information literacy into the Academy; 
she provide representation from the 
Library to be continuously involved in 
Academy development. 

Has been at the college since 1986, serving in 
increasingly higher capacities in the Library. She serves 
on the college’s information competency task force. 

Chris Juzwiak, Prof. of English, will 
provide leadership in the collaborative 
effort to integrate the full E-mersion 
pedagogical approach into the delivery 
of all Academy core courses. 

Winner of both 2003 Craven and David R. Pierce 
Faculty Technology Awards, Chris Juzwiak is one of 
the college’s leaders in developing innovative and 
effective uses of instructional technology.   

Edward Karpp. Director of 
Institutional Research, will be 
continuously involved in a supportive 
role.  Dr. Karpp wrote the project 
evaluation plan and will work closely 
with Dr. Durham to implement the 
plan and integrate it with regular GCC 
research planning. 

Has served as Director since 1998, having previously 
been a Research Associate in the Planning and 
Research Unit for five years. Dr. Karpp serves on, or is 
a resource to, virtually all campus committees. 

 
One Academy model to be tested with target population and refined continually 

based on formative evaluation.  As discussed in the CDP activity narrative, components for 

academic and institutional integration have been chosen based on the experiences of benchmark, 

best practice colleges. Year 1 activities will be focused on faculty/staff development, team 
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building, and identifying student learning outcomes for all Academy courses. As the overview 

indicates, the Academy model will be tested fully with a carefully targeted cohort of students—

beginning in Year 2 of the grant (Summer Bridge will begin at end of year one.)  Each Academy 

will be developed through an iterative process of pilot testing, evaluation, improving and 

retesting. The following table provides an overview of the Academy implementation plan. 

Academy Development Timetable Overview 

Year 1 Year 2 Year 3 Year 4 Year 5 

Develop 
Academy A: 
Academic 
Integration 
Only (Phase I) 
 
(Bridge 
Begins, 
continues in 
August of 
each year) 

Pilot Test 
Academy A, 
Cohort 1 ( 3 
Sections)  
 
Develop Academy 
B: (Academic 
Integration and 
Institutional 
Integration) (Phase 
II) 

Pilot Test 
Academy B, 
Cohort 2 (3 
sections) with 
improvements as 
appropriate 
based on 
evaluation results 
(Phase III) 

Pilot Test 
Academy B, 
Cohort 3 (4 
sections) with 
improvements as 
appropriate 
based on 
evaluation 
results 
(Phase IV) 

Final Pilot, Cohort 
4 with all 
improvements 
made based on 
evaluation results; 
Institutionalize 
Academy Model 
based on 
summative 
Evaluation  
(Phase V) 

Continuous Capacity Building Strategies Over Grant Period: 

• Continuous Evaluation of Academy Results – Comparison to Control Group as well as 

between Academy A (Academic Integration) and B (plus Institutional Integration). 
•  Cultural awareness training. Training all of GCC College’s instructors and counselors 
involved in Academy development to better understand the issues and best methods to improve 
the learning of culturally diverse, underprepared students; 
•  Creation of learning community for Academy developers. Building a learning community 
and culture of evidence among the College’s faculty and counselors as they establish an 
exemplary program with clear potential to improve learning in their most needy students; 
•  Continuous improvement of Academy effectiveness at each phase of development as needed 
based on formative evaluation results; 
•  Sustainability always a priority. Competency-based training for all Academy staff and 
establishment of organized training, guidelines and supply lines/networks to establish a steady 
supply of ambassadors, SI Leaders, paraprofessionals and other cost-effective staff for Academy.   
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 IMPLEMENTATION TIMETABLE IN CHART FORM TIMETABLE 

Academy Implementation – Major Tasks  

1. Target group redefined as needed based on baseline research; Academy A participants are randomly selected 

and notified 

6/07-8/07 

2. Phase I complete – Academy A final development completed  (see Task 15 below) 12/06-5/07 

3. Appropriate data elements from the evaluation of the academies are aligned to the college master plan as Key 

Performance Indicators (KPIs). 
10/06-11/07 

4. Cohort tracker sets up tracking model and collects data following Evaluation Plan 10/06-9/07 

5. Phase II – Academy A, Cohort 1 pilot fully underway (Academic Year Overlaps Grant Years (GY) 1-2; 

Academy B final development completed (including Institutional Integration) 

8/07 (GY 1)- 

6/08 (GY 2)  

6. Phase III – Results of Academy A evaluated, Academy B, Cohort 2 pilot fully underway;  8/08 (GY2) – 

6/09 (GY3) 

7. Phase IV – Academy B, Cohort 3 pilot fully underway with improvements from Cohort 1 and 2 evaluation 

results. 

8/09 (GY3) – 

6/10 (GY4) 

8. Phase V - Final Academy pilot including all improvements  based on formative evaluation of all Cohorts 1-3.  8/10 (GY4) – 

6/11 (GY5) 

9. Develop information sharing website for Academy (upgrade website as Academy model is improved, build in 

additional info as appropriate) 

4/07-9/08 

(repeat) 

10. Formative evaluation conducted each year analyzing available date of Academy results to determine pilot 

effectiveness 

6/08-8/08 

(repeat) 

11. Summative evaluation: large scale analysis of available data for all academy years to determine the project’s 

overall effectiveness 

6/11-9/11 

12. Degree of institutionalization of bridge and Academy program will be assessed. 6/11-9/11 

Cross-Functional (Faculty/Staff) CoP Training and Development – Major Tasks  

13. Cross-functional CoP is assembled to finalize Academy A details 10/06-11/06 

14. Instructors, counselors, staff for pilot of Academy A are identified and schedule is finalized for the planned 

development/training activities.  

11/06-12/06 

15. Faculty/staff collaboration to develop learning outcomes for all courses; selection of courses to be linked 

(refining planning based on new evidence and faculty development activities). (Phase I Completed) 

12/06-5/07 
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16. Internship program development begins; developer works with Service Learning program staff and uses other 

available GCC/community resources. 

1/07-5/07 

17. Training program developed and piloted for tutors and SI leaders (paraprofessionals)  

18. Add Educational Planning and Degree Audit capability to Student Support Tracking Retention-Response 

System (SSTRS); Paraprofessional develop SEP for Academy participants 

1/07-9/09 

19. Repeat Collaborative CoP Tasks 13-17 each year with additional faculty/staff for Academy pilot improvement 8/08-9/11 

Outreach and Bridge Program Development – Major Tasks  

20. Begin collaboration with feeder high schools for early readiness and to attract Hispanic students to GCC 

Academy beginning with summer bridge program  

12/06-5/07 

 

21. Bridge CoP assembled to develop learning outcomes and top priorities for bridge population (Phase I) 12/06-5/07 

22. Ambassadors will be identified and trained to assist in outreach to target potential students, particularly 

Hispanic students  

3/07-7/07 

23. First summer bridge developed and pilot tested (Phase II) 8/07-9/07 

24. Modify bridge activities/program (course and social/socialization activities) based on evaluation results, re-

pilot with each Academy cohort (repeat through Phases I-V) 

Repeat all 

years 

25. Seek approval of bridge program through standard curriculum approval process based on results of 

improvement in student outcomes; Institutionalize 

5/11-9/11 
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4. ACTIVITY KEY PERSONNEL:  

Dr. Cathy Durham, currently serving as Project Director for GCC’s cooperative Title V 

project now in its final year, will be the Director for this one Activity project (100% 

commitment).  Dr. Durham was instrumental in leading the planning for this project, and she is 

clearly well-qualified to coordinate and direct all project activities.  

Dr. Cathy C. Durham 

Project Role & Responsibilities 

Dr. Durham will serve as both Project Coordinator and Activity Director, a full-time 
commitment to Project leadership.  The Project Management and Evaluation narrative provides 
additional information about her role as Project Coordinator.  As Activity Director, Dr. Durham 
will be responsible for: 

• Activity oversight, implementation and evaluation, working closely with other GCC Managers 
and the Research and Planning office. 

• Establishing and assisting in the implementation work of the cross-functional CoPs. 

• Participating in regular meetings with other key Title V personnel and task forces 

• Providing institutional coordination and support for all strategies to be implemented 

• Overseeing the hiring of external consultants and new staff as needed to achieve objectives. 

• Supervising and serving as resource person to other Activity staff   

• Providing leadership and stimulating enthusiasm of all staff working on the Activity objectives 

Why Selected? 

Education: 

Ph.D., Management, Robert H. Smith School of Business, University of MD, College Park, 1997 
M.B.A., Southwest Missouri State University, Springfield, 1990 
B.S., Louisiana State University, Baton Rouge, 1973 
Experience at GCC:   

• Currently Project Director of GCC’s Title V Cooperative Arrangement with California State 
University-Northridge (2001-2006).  Dr. Durham was hired to take over project management 
of this coop when the previous director, a long term GCC faculty leader, retired.  She has 
demonstrated excellent grant and people management and communication skills, has developed 
a strong working relationship with GCC top administrators, faculty and staff, and has 
established her authority and competence in facilitating grant-funded activities.  

• Research Analyst; Office of Research & Planning, Glendale Community College, January 
2003-June 2005:  Purpose: Conducting applied research and program evaluation for project 
seeking to enhance educational opportunities and achievement among Latino high school and 
college students.  Primary Responsibilities: Tracked participation in grant-sponsored programs 
and the academic progress over time of various groups served by the grant, and conducted 
research relating to student attitudes, behaviors, and outcomes.  Collected data by developing 
and administering surveys to students, parents, and instructors, as well as by accessing existing 
data in district and college databases.  Managed data, conducted statistical analyses, and 
prepared oral and written reports.  Maintained positive working relationships with numerous 
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stakeholder groups.  Worked to develop a data-sharing partnership among local high schools, 
Glendale Community College, and California State University, Northridge. 

Other Experience Related to Activity Objectives: 

Assistant Professor of Management 

California Sate University, Northridge, CA, August 1999 -June 2002;  
Pepperdine University, Malibu, CA, August 1997 - July 1999 

• Taught Applied Research Methods, Employment Practices, Decision Making & Creativity, 
Negotiation & Conflict Management, Human Resource Management, and Organizational 
Behavior.  Received high ratings from students and peers for teaching effectiveness. 

• Rejuvenated and served as faculty advisor for PIHRA/MA (Professionals in HR and 
Management Association), a student organization designed to provide learning and 
networking opportunities for management students through interaction with business 
professionals in the L.A. area. 

• Advised students and oversaw student internships. 

• Designed and managed research projects. Published articles in academic journals. Presented 
research at professional conferences. 

 

5. PROJECT MANAGEMENT PLAN: 

 

The candidate who has emerged as best qualified to manage the Glendale Title V project 

is Dr. Cathy Durham, current project director for the college’s Title V Cooperative Arrangement 

grant with CSU-Northridge that will end September 30, 2006. Utilizing her strong research and 

grant management experience, Dr. Durham will have an extensive full-time project management 

and coordination role (see previous Key Personnel section for her role as Activity Director).   

Dr. Durham will be an ex-officio member of all CoPs and will coordinate their work.  

She will be directly responsible to the GCC president for meeting the objectives of this Title V 

Project and will have full authority and autonomy to administer the project according to the 

federally approved plan of operations.   Dr. Durham’s extensive background in business 

management together with her experience at GCC makes her the ideal choice to direct and 

support the work of the Communities of Practice.  CoPs were first developed as a business 

method, but are now widely used in higher education to encourage and enable productive 

teamwork between functional areas. 
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Glendale College Title V Organizational Chart 

 
 
 
 
 
 
 
 
 
 
 

The following provides an overview of the planned outcomes of project management, 

with the procedures to be used for achievement. 

Summary of Project Management Plan to 

Ensure Efficient and Effective Project Implementation 

Desired Management Outcomes to 

Optimize Impact on College 

Planned Strategies/Procedures for  

Achieving Management Outcomes 

1. The project will be integrated within the 
regular GCC administrative governance and 
committee structure from inception to 
institutionalization.  It will be managed to 
encourage, support and facilitate cross-
functional cooperation/mainstreaming. 

1. Dr. Durham will serve as the chief liaison 
between the project and institution, already 
understanding fully the project planning process 
and the relationship of the project to the HSI 
Comprehensive Development Plan and GCC 
committee structures. 

2. The President and other top GCC 
administrators will stay directly involved and 
continuously informed because of the 
project’s planned impact and key role in 
critically needed institutional development. 

2.  She will participate regularly in meetings of 
the President’s executive council to effectively 
communicate an informed understanding of the 
goals and objectives and achievements of the 
project as they relate to GCC planning. 

3. The project will meet or exceed all 
federal GPRA accountability standards – 
ensuring the project implements HSI goals. 

3.  She will oversee and manage all project 
accountability. The project will meet or exceed 
all federal GPRA accountability standards 

4.  All personnel charged with project 
responsibilities will fulfill roles satisfactorily 
and consistent with project plan. 

5.  She will coordinate activities in a manner that 
will facilitate optimum effectiveness in utilization 
of program resources and personnel. 

5.  The project will operate in full 
compliance with federal reporting regulations 
requiring internal monitoring and annual 
reporting of progress. 

6.  She will ensure that she and all project 
personnel remain thoroughly informed regarding 
the Title V policies and grant terms/conditions 
and monitor to ensure total compliance closely. 

7. Equipment purchased with federal funds 7.  Dr. Durham will advise and assist in proper 
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will be inventoried and maintained according 
to regulations and consistent with 
institutional policy.  All grant resources will 
be for objectives specified in Activity plan.  

distribution of, and accounting for, all Title V 
acquired equipment according to regulations. She 
will sign off on all purchases to ensure full 
compliance. 

8.  The Evaluation Plan (described in next 
section) will be followed to achieve desired 
levels of involvement and serve as an integral 
strategy to achieve project objectives. 

8. Because of her strong research background, 
she will manage implementation of the 
Evaluation Plan for the overall project, working 
closely with the GCC Research Office. 

9.  There will be collegewide participation of 
as many participants as possible; planners 
will continue to be heavily involved as key 
participants in the project. 

9.  She will assist in the recruitment of as many 
practitioners as possible to participate in the 
project and facilitate/coordinate their 
roles/participation, working closely with GCC 
administrators, division chairs, others affected. 

10.  GCC faculty participants will be 
managed so there will be a team spirit and 
peer collaboration in developing internal 
expertise for the desired synergistic effect.  

10.  Dr. Durham will assist in disseminating 
information about opportunities for participation; 
assist in developing the leadership skills of 
faculty; involve deans, chairs, faculty senate. 

11.  Project implementation plans will be 
adjusted when necessary to achieve greatest 
impact on objectives and ensure the project 
remains fully consistent with institutional 
development priorities and objectives during 
the entire grant period. 

11. Dr. Durham will work closely with the 
research office to analyze evidence from data 
collected and provide reports to project teams 
charged with revising academy model and 
strategies as needed.  She will be involved in all 
decision-making regarding the Title V project. 

12.  All project staff and participants will be 
fully and clearly informed on project 
management policies and procedures. All 
college personnel and stakeholders as well as 
auditors and/or representatives of funding 
agency can access policies/procedures. 

12.  She will develop a comprehensive project 
manual (the purpose of the manual is to specify 
all policies, procedures, responsibilities and lines 
of authority, reporting procedures and forms to be 
used for/by project staff and executive team). 

13.  Information about the project will be 
widely disseminated within college to all 
stakeholders. 

13.    Dr. Durham will oversee the development 
of a project website to share information with the 
college as a whole, as well as using other means, 
including giving updates on project at faculty 
meetings each semester. 

15.  The project will be managed so that 
there is smooth transition without 
unanticipated burden to the GCC operating 
budget. 

15.  Dr. Durham takes responsibility for working 
closely with the GCC executive team and 
research office to prepare for smooth transition 
and provide data and evidence to support 
decision-making. 
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6.  EVALUATION PLAN:  

Evaluation will concentrate on Academy pilots, the strategy selected based on thorough 

analysis of evidence as the best means of improving outcomes for the Hispanic and other GCC 

students not now succeeding equitably. All the Activity components —including faculty 

development, training, outreach, and communities of practice—will also be evaluated rigorously, 

but the Academies are predicted to have the strongest effects on student success based on a solid 

foundation of research evidence. 

“Gold Standard” Research Design. Evaluation of the academies will use a random 

assignment research design. Random assignment has been called the “gold standard for 

evaluations of social programs” (Bloom & Sommo, 2005) because it can provide strong evidence 

for a causal relationship between program components and student success. Most evaluations of 

educational programs rely on correlational or quasi-experimental designs in which educational 

interventions are shown to be correlated with positive student outcomes. In most cases, the 

problem of self-selection is an issue because students choose whether or not to take advantage of 

support services. If self-selected students show more positive outcomes than the general student 

population, it might be due to motivation and academic background rather than to the support 

services being evaluated. Correlation, however, does not necessarily imply causation. A random 

assignment research design eliminates the self-selection problem. Because students are randomly 

assigned to groups, the groups are equivalent in every way, including levels of motivation, 

academic background, and other measurable and unmeasurable variables. Observed differences 

can therefore be attributed to the support services or educational interventions being evaluated. 

At Glendale, students who qualify for the Academy by placing into the required levels of 

English and Mathematics will form a pool of potential Academy students. Immediately after 
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assessment testing, qualifying students will be notified that they might have the opportunity to 

participate in the academy. The pool will be split randomly into two groups: Academy students 

and a comparison group (or “control group”) who will have access to the regular services 

available to all GCC students only. It is important to note that the “control group” students will 

not be barred from any services available to the general student population; they will simply not 

be provided with the intensified services that the academy group will receive. 

Kingsborough Community College in New York successfully used a random assignment 

research design to evaluate learning communities. The Kingsborough model tested the difference 

between a control group receiving the same services offered to the general student population 

and a learning community group receiving a “package” of intensified support services and block-

scheduled classes. Because all components of the package were evaluated together, however, 

there was no way to disentangle the differential effects of program components.  Glendale’s 

proposed model will include random assignment but will incorporate two additional features: 

Additional Features of GCC Evaluation Model 

Theory-based evaluation. The Glendale model will base program components on dominant 
educational models of student retention and success. In particular, evaluation research will test 
hypotheses about Tinto’s model of student retention 

Evaluation of program components. The Glendale model will compare the effectiveness of 
specific components of the academies in order to determine which features of the learning 
community approach are most effective. 

 
The Glendale model will test the effectiveness of academic integration and integration 

with the institution (not general social integration). Each component of the academy will be 

classified as focusing primarily on either academic integration or institutional integration. Year 1 

academy students will be provided with academic integration services, such as block scheduling, 

curricular integration, a Student Development course, a pre-college bridge program, and 

tutoring/mentoring services. These services focus on students’ academic and cognitive skills 
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(though they include some social components as well). Year 2 academy students will be 

provided with all of the same academic integration services as well as services focusing on 

institutional integration, such as on-campus jobs, frequent social events, and a room on campus 

dedicated exclusively to the Year 2 academy. This design allows a direct comparison between 

the outcomes of Year 1 (academic integration) and Year 2 (academic integration plus 

institutional integration) students. Any observed differences between the two groups may be 

attributed to institutional integration. Thus, the hypothesis that institutional integration results in 

improvements over and above those attributable to academic integration can be tested and used 

as the basis for future program improvements. 

As discussed in the CDP activity narrative, components for academic and institutional 

integration have been chosen based on the experiences of benchmark, best practice colleges. 

Because of these enhancements to the random assignment research design, Glendale’s 

evaluation will be a strong test of the effectiveness of the academies model, as well as of 

components of the model. It will also contribute to the body of knowledge about which 

components of learning communities work and which may not be effective. 

The outreach, academy staff development, and community of practice components will 

be evaluated using measures that are a normal part of the college’s data collection processes, as 

well as new measures developed for this project. The evaluation of the outreach strategy will be 

based on the numbers of students entering GCC directly from the high schools in which outreach 

efforts are concentrated. The evaluation of training and communities of practice will assess 

participation in and satisfaction with planned activities.  All of these components will also be 

evaluated in terms of their hypothesized role in improving student outcomes. 
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Another feature of Academy development will involve GCC’s implementation of student 

learning outcomes. One of the major goals of GCC’s master plan is the definition and 

measurement of student learning outcomes, including critical thinking and information 

competency. Part of the evaluation of the effects of the Academy will involve the assessment of 

such student learning outcomes.  

Data Elements.  GCC’s objective for this project is to improve graduation rates and 

students’ progress toward graduation. The following data elements are regularly collected for all 

GCC students and are crucial in assessing the project’s impact on graduation and student 

progress.  The data elements will be integrated into the college master plan. The master plan 

currently includes various Key Performance Indicators (KPIs) assessing progress toward the 

achievement of its goals. 

GCC Data Elements to Assess Impact on Student Outcomes 

Graduation rate. Graduation rate is defined as the percentage of cohort students completing 
an associate degree within four years. Graduation rates will be compared for three groups. 
First, a baseline graduation rate will be established for students entering the college before the 
onset of the program. Second, students in the academy cohort will be tracked. Third, students 
in the comparison group of non-academy students will be tracked. The effectiveness of the 
program in improving graduation rates will be evaluated by the degree to which the academy 
cohort is more successful than the baseline and non-academy cohorts. Graduation rate will be 
measured at the end of Year 2 and every year thereafter. 

Transfer rate, transfer preparedness rate, and transfer readiness rate. Students’ 
successful transfer and completion of requirements for transfer will also be tracked. Transfer 
rate is the percentage of each cohort that successfully transfers to a four-year institution. 
Transfer preparedness rate is the percentage of each cohort completing at least 56 transferable 
units with a Grade Point Average of at least 2.0 in their transferable units. Transfer readiness 
rate is the percentage of each cohort completing the requirements for transfer preparedness 
and passing transfer-level English and Mathematics courses. These three outcomes will be 
measured at the end of Year 2 and every year thereafter. 

Time to completion. Amount of time a student takes to graduate or become transfer ready. 

Retention rate. Retention of students from semester to semester and year to year will also be 
tracked. Because at-risk students frequently drop out of community college before making 
significant progress toward a degree, retention rate is considered an important data element. 

Transferable course completions. The number of transferable courses each student 
completes successfully will be tracked. Transferable course completions will be measured 
each semester. 
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Additional data elements will be collected to measure different aspects of student 

progress and student perceptions of the program. The college has not traditionally collected these 

data elements. They will be collected for academy students and for students in the comparison 

group. Collection will be the responsibility of the Research and Planning office working closely 

with Dr. Durham and the cohort tracker. 

Additional Student Outcome Data Elements 

Student engagement measures. An important component of the evaluation involves the 
relationship between student engagement and success. The college intends to use a recognized 
measure of engagement, the Community College Survey of Student Engagement (CCSSE), 
possibly supplemented with locally developed engagement surveys or focus group questions. 
It will be important to measure both engagement with the institution and academic engagement 
at different points during the student’s progress. 

Student learning outcomes. Faculty members involved in the Academy will agree upon or 
develop measures of students’ critical thinking, information competency, and self-efficacy. 
These will be measured at the end of the summer bridge and at the end of the academy year. 
The development of these assessment measures will be integrated with the college’s master 
plan goal of defining and measuring student learning outcomes, which the institution has 
defined as including critical thinking and information competency. Thus, the evaluation of the 
Activity will be tied to progress toward successful completion of the college’s master plan. 

Student satisfaction measures. Student satisfaction with progress and services is another data 
element that will be measured through questionnaires and focus groups. Satisfaction will be 
measured at the end of the summer bridge and at the end of the academy year. Satisfaction 
with the bridge program during the first grant year will be especially useful as formative 
evaluation, affecting subsequent bridge programs. 

 

In addition to data elements measuring the success of academy students, the college will 

collect data measuring the outcomes of the strategies selected to increase the effectiveness of the 

academies. The following will be used to evaluate the effectiveness of the program’s other 

components: outreach, staff development, training, and the communities of practice.  

Data Elements for Other Components 

Staff development/training measures. In order to evaluate the training component, faculty 
members and others completing training will be asked to complete satisfaction questionnaires.  
In addition, appropriate learning outcomes for different types of training activities will be 
developed and used to assess training effectiveness in terms of project objectives. 

Enrollment rate of high school students. The high school students affected through the 
outreach component will be tracked. The percentage of contacted students who apply and enroll 
at Glendale Community College will be reported as an evaluation of the success of the outreach 
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component. Comparisons will be made, by high school, between the enrollment rate of contacted 
students and the historical enrollment rate from that high school. In particular, the enrollment 
rates of Hispanic students and other at-risk groups from the high schools visited by ambassadors 
will be measured and assessed. Additional research in the high schools assessing student 
familiarity with GCC and the academy program will also be conducted. 

Effectiveness of communities of practice. Participants in the communities of practice will be 
asked to evaluate their effectiveness in terms of project goals and the degree to which decision-
making about the program is integrated. It is expected that these measures will become more 
positive over the course of the grant. 

 
Data Analysis. The college will analyze the collected data elements in order to evaluate 

the effectiveness of each activity component. Data elements collected for academy students will 

be analyzed to compare the performance of two groups: the academy group and the randomly 

assigned comparison group. If significant differences are found in outcome variables between the 

two groups, a strong conclusion may be drawn about the effectiveness of the academy structure 

and services. This is the strength of the random assignment research design because group 

differences will be directly attributable to the academy components. Analysis of the 

academy data elements will be conducted and reported at the end of each cohort year. 

Further, data analysis will test the main hypothesis posed by the specific design of the 

academy study. The outcome measures of Year 1 academy students will be statistically 

compared with the outcome measures of Year 2 academy students. Because Year 1 students 

receive intensified academic services and Year 2 students receive those same services plus 

services emphasizing institutional engagement, the value of the institutional engagement services 

can be assessed. If Year 2 students are significantly more successful than Year 1 students, then 

the conclusion that institutional engagement improves student success can be drawn. 

The comparison of Year 1 and Year 2 students will be used as a method of formative 

evaluation. If the institutional engagement strategies are effective, they will be strengthened for 

future academies. If these strategies are no more effective than the academic strategies used in 
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both Year 1 and Year 2, then institutional engagement will not be the focus of future academies. 

Because of the research design and formative evaluation, the college will be more confident 

about selecting the most effective services to improve student success. 

Standard statistical analyses will be performed on the quantitative data elements. 

Continuous variables (measures of student engagement and satisfaction, time to completion, 

number of transferable course completions) will be analyzed with Analysis of Variance to 

determine the statistical significance of the academy interventions. Categorical variables 

(whether students graduate, persist, and transfer) will be analyzed with chi-square tests to 

determine statistical significance. 

At the end of five academy years, summative evaluation will be possible. The main goal 

of summative evaluation is to determine whether the measurable objectives have been met. Data 

elements addressing each objective across the entire program will be analyzed. A related goal of 

summative evaluation will be to analyze the outcomes of the Academy students, particularly the 

Year 1 and Year 2 students whose graduation and transfer outcomes are likely to be available by 

the end of the project. These outcomes will be compared for the different Academy cohorts and 

for the randomly assigned comparison groups. This summative research will not only show 

whether the academies were more successful than traditional support services, but it will also 

show which components of the academies were most effective. 

The evidence of summative evaluation will inform GCC master planning in significant 

ways, as discussed in the CDP narrative.  This project is specifically planned to provide solid 

evidence to guide future college development to better serve Hispanic and other students who are 

not achieving their potential now.  
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7.  BUDGET NARRATIVE:   

All budget requests were carefully considered and all requested funds are necessary to 

achieve project objectives.  The cost for release time and replacement for GCC practitioners and 

leaders who need to be involved in the project are estimated based on past GCC experience and 

the recommendations of other Title V grantees who have implemented similar projects.  GCC 

personnel will be compensated or released following institutional policy using the most cost-

effective method; participants will have clear responsibilities and will only be compensated for 

project work outside their regular contractual responsibilities.  

Costs Why Needed to Achieve Project Objectives 

Personnel 

Project Director (100% all years)  

(yr 1-$90,000 with 3% cost-of-
living adjustment (COLA) 
remaining years) 
 

A fulltime, highly qualified person is needed to direct, 
manage and coordinate the complex implementation and 
evaluation plan for this project.  Dr. Durham will manage 
the grant in compliance with federal regulations and, in 
addition, provide project leadership and play a significant 
role in evaluation.  

Admin Assistant (100% all 

years) %) (yr 1-$45,000 with 3% 
COLA remaining years) 

A fulltime administrative assistant will make Dr. Durham’s 
extensive role possible. 

Community of Practice Leaders 

(100% all years): 

Release time, replacement costs to 
compensate GCC faculty who are 
needed/qualified to provide 
leadership though the Academy 
development process. (yr1-$80,000 
with 3% COLA remaining years) 

Research on effective LCs stresses the importance of 
enthusiastic internal leadership for the complex change 
process that results in a sustainable and significant impact 
on student outcomes.  Effective teamwork requires leaders 
who are strongly committed change agents in effect.  They 
need to be provided time and resources for their roles.  
GCC critically needs to build internal leadership to develop 
culture of evidence and improve student outcomes. 

Cross-Functional Academy 

Development Community of 

Practice:  To involve as many 
practitioners as possible in all 
phases of Academy development. 
(yr 1-$90,000; yr 2-$92,700; yr 3-
$95,481; yr 4-$98,345; yr 5-
$101,296) 

Research also stresses the need to provide release time (or 
other compensation) to instructors and counselors who will 
teach linked courses so that they can plan the essential 
integration of content and student services, collaborate for 
continuous improvement and build a community of 
practice across functions that most affect student success. 
Student service professionals/paraprofessionals who will 
teach the student development course, will develop more 
proactive strategies to support student success and 
instructors will develop new pedagogy. 

Bridge Program Community of The summer bridge program will have the essential 
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Practice: To develop an intensive, 
effective pre-college program for 
Academy students, giving them a 
needed early start. (yr 1-$25,000; 
yr 2-$25,750; yr 3-$26,523; yr 4-
$27,318; yr 5-$28,138) 

elements of best practice models but with significant 
differences.  GCC instructors/counselors with experience 
in existing bridge programs will be involved but will need 
time to develop a much more effective, intensive program 
that is an integral part of the overall Academy strategy. 

Travel 

Off Campus Training 

-- Grant funds requested over 5 

years: $10,000 

$2,000 is requested each year to cover costs for project 
leaders and development teams to attend in and/or out of 
state training workshops as required and/or appropriate. 

Equipment 

Degree audit system (DARwin 
3.5) ($86,000); Ed Plan Module 
(Data2info) ($118,500) 
 
-- Grant funds requested over 5 
years:$204,500 

GCC is implementing, over the five-year grant period, two 
modules for its Oracle-based Student Support Tracking 
Retention-Response System (SSTRS).  GCC has been 
unable due to inadequate funding to purchase the most 
needed modules that will enable students to establish an 
education plan and access information about their progress 
toward a degree.  

Supplies 

All materials needed to support 
project activities that are less than 
$5,000 per item are included here; 
anticipated costs include SPSS 
software for research analysis, 
assessment materials and supplies 
needed to pilot test. -- Grant funds 
requested over 5 years: $21,500 

 Supplies are only requested to achieve project objectives 
and manage the Activity.  Supplies are needed for training 
and pilot testing with students.  It is not assumed that the 
grant will cover all these costs, but GCC needs help to 
defray supply costs to implement the proposed project. 

Other Significant Development Costs 

Cohort Tracker 

To assist Dr. Durham and GCC 
research office to develop 
sustainable strategies to track all 
LC cohorts in the complex ways 
required for rigorous evaluation.   
(yr 1-$15,000; yrs 2-5-$5,000) 

Cohort tracking is an established practice in GCC research 
office but has never been attempted on the scale and in the 
ways required to implement the rigorous experimental 
research methodology essential for valid evaluation of 
impact. This project is designed to provide solid evidence 
to inform continuous improvement and achieve the results 
needed. External assistance is needed for data collection of 
the affected cohorts as detailed in the Evaluation Plan. 

Internship Developer 

To assist in establishing a 
sustainable program to provide 
students with real life experience 
that will increase their motivation 
to attend college and help them 
select a major.   
(yr 1-$25,000; yrs 2-3-$15,000; yr 
4-$10,000) 

GCC has internship, work study, cooperative education, 
and service learning programs but they are small and 
limited to specific student populations.  There is very 
limited organized social integration into college community 
for students.  The internship developer will develop 
working relationships with local employers, assist students 
from the Academy in locating internships, work with 
faculty overseeing student internships, handle paperwork 
relating to internships, and monitor employers’ satisfaction 
and student satisfaction and learning. 
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Web Developer 

Outsourced using lower cost 
professional services readily 
available in the service area. 
(yr 1-$46,000; yrs 2-4-$10,000; yr 
5-$30,000) 

To establish an information-sharing website that 
disseminates information about the Academy to all GCC 
students and college/community stakeholders.  Also a self-
service (focusing on this project) website for students that 
enables them to maintain their own progress.  The web 
developer will also help Dr. Durham establish the project 
website discussed in the Project Management Plan. 

Paraprofessionals 

To supplement GCC counseling 
staff in developing/pilot testing 
strategies for supporting LC 
students as integral part of 
program. (yr 1-$5,000; yr 2-
$10,000; yrs 3-5-$20,000) 

Peer counselors have been found at GCC and other similar 
colleges to be much less effective than professionals.  GCC 
will recruit and train graduate students at nearby 
universities and find other pools of prospective qualified 
paraprofessionals to supplement the counseling staff.  This 
is a much more sustainable approach that has proven 
effective in other GCC programs.   

Student Ambassadors. 

Ambassadors will be used to 
supplement GCC professional 
staff in outreach/recruiting of 
students into summer 
bridge/learning communities and 
provide continuous support to 
keep them on track. (yr 1-$5,000; 
yrs 2-5-$13,200) 

GCC has experimented successfully with using students to 
work in the college’s outreach office to communicate with 
prospective students and follow-up to encourage them to 
enroll.  For students to be effective in the new LC model 
there needs to be a much more organized program to create 
a steady supply of qualified students for roles in more 
comprehensive/integrated approach affecting many more 
students and those at greatest risk.   

CCSSE as an integral part of the  
Evaluation Plan as a means to 
assess student engagement as the 
Academy develops. (yrs 1-5-
$10,000) 

CCSSE works with colleges to administer a valid well-
respected student engagement survey with national norms 
and then provides results and guidance for improvement 
guided and enlightened by broader national 
results/benchmarks. 

Evaluation 

Funds are requested to hire a 
reputable evaluator or organization 
with extensive related experience. 
(yr 1-$20,000; yrs 2-5-$10,000) 

GCC has a strong research office with two fulltime 
researchers.  To ensure that objectives are achieved, an 
external person or group will be hired to serve as “data 
coach” and provide objective technical assistance for valid 
and reliable evaluation. 
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ACTIVITY BUDGET Year 1 Year 2 Year 3 Year 4 Year 5 Total 

Personnel       

Project Director $90,000 $92,700 $95,481 $98,345 $101,296 $477,822 

Administrative Assistant  $45,000 $46,350 $47,741 $49,173 $50,648 $238,911 

CoP Leaders $80,000 $82,400 $84,872 $87,418 $90,041 $424,731 

Cross-Functional CoP $90,000 $92,700 $95,481 $98,345 $101,296 $477,822 

Bridge Program CoP $25,000 $25,750 $26,523 $27,318 $28,138 $132,728 

       

Personnel Total $330,000 $339,900 $350,097 $360,600 $371,418 $1,752,015 

            

            

Fringe Benefits 25% $82,500 $84,975 $87,524 $90,150 $92,854 $438,004 

Travel $2,000 $2,000 $2,000 $2,000 $2,000 $10,000 

Equipment $29,500 $69,500 $48,000 $42,000 $15,500 $204,500 

Supplies $5,000 $5,400 $4,100 $2,000 $5,000 $21,500 

Contractual $0 $0 $0 $0 $0 $0 

Construction $0 $0 $0 $0 $0 $0 

Other:            

   A. Cohort Tracker $15,000 $5,000 $5,000 $5,000 $5,000 $35,000 

   B. Internship Developer $25,000 $15,000 $15,000 $10,000 $0 $65,000 

   C. Web Developer $46,000 $10,000 $10,000 $10,000 $30,000 $106,000 

   D. Paraprofessionals  $5,000 $10,000 $20,000 $20,000 $20,000 $75,000 

   E. Student Ambassadors  $5,000 $13,200 $13,200 $13,200 $13,200 $57,800 

   F. CCSSE $10,000 $10,000 $10,000 $10,000 $10,000 $50,000 

   G. Evaluation $20,000 $10,000 $10,000 $10,000 $10,000 $60,000 

Other Total $126,000 $73,200 $83,200 $78,200 $88,200 $448,800 

       

Activity Total $575,000 $574,975 $574,921 $574,950 $574,972 $2,874,819 

 
 


